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ABSTRACT 

A study was conducted at eight tvo«year colleges in 
western and Central New York to investigate methods by vhich the 
state University College at Buffalo sight be of assistance to the 
t«o*year collegesy by designing inservice courses* or if needed* 
preservice progress for faculty seabers of those iattitutions. Six 
hundred fifty-sis faculty oesbers* representing a response rate of 51 
percent* and ninety- three administrators responded to instrusents 
which surveyed biographical data* faculty's perception of their own 
(Educational needs* processes utilized by adsinistrators when hiring 
faculty* and adsinistrators* perceptions of their faculties* 
<»ducational needs. The study presents the data collected and compares 
adninistrator perceptions of facultv to faculty responses. General 
results include the finding that two-year college faculty desire to 
further their own professional education* but that future courses 
should be relevant to contenporary needs and that course offerings 
should be nore available and accessible than they presently are. The 
survey ins^runents* a Faculty Questionnaire and an Adninistrator 
Quest ionnaire* are appended, as w<r>ll as responses to open-ended 
questions requiring narrative response. An index of subject fields in 
which course offerings w©re desired is also included. (Author/66) 
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PREFACE 



For some time the State University College at 
Buffalo has considered the possibility of providing 
assistance to two year colleges by designing in-service 
courses, or if needed, pre>service programs for feculty 
members of those institutions. In the Spring of 1974 
a survey was conducted by our Research and Devel- 
opment Complex to determine perceived educational 
needs of two year college faculty members. With the 
cooperation of two year college administrators and 
faculty members, a very significant body of data was 
developed and an aralysis was performed by Mr. 
David Sylves, Principle Investigator. 

A preliminary reading of the summary data seems 
to indicate that needs do, in fact* exist which the 
State College at Buffalo may be able to meet. With 
the assistance of two year college personnel* it is our 
intent to develop an institutional position concerning 
the organization of appropriate services fbr the sur* 
vey target population. Our planning will be based 
upon mutual efforts to refine the issues described in 
the following pages. 

Dean Robert B, Simpson 
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I* lutiroJuction 

Presently the Fdculty of Professional Studies at the State University 
College ae Buffalo prepares teachers for Eleoentary, Early Secondary, and 
Exceptional Education. It has been suggested that with the large increase 
in attendance at community colleges, a need for a program to prepare 
faculty members to instruct at that level might exist. If that be true, 
then it would be appropriate and deairable that the Faculty of Professional 
Studies extend its faculty and facilities so that appropriate educational 
needs in the area of teacher preparation of two year college instructors 
might be met. Additionally, analysis of types of in-service courses de- 
sired by present two year college faculty which might facilitate their 
instruction Is also relevant. 

In the spring of 1974, a study was conducted at eight two year colleges 
to answer questions such as the following: 

(a) What is the profile of present two year college instructors 
on selected biographic and demographic variables? 

(b) Is there presently a felt need for in-service courses for 
currently employed two year college teachers? If so, in what 
specific areas? 

(c) Is chore a felt need for pre-service programs to prepare two 
year college personnel? 

(d) What problems exist for administrators at two year colleges 
when they hire Instructors? and, 

(e) V/hat are .administrators* perceptions of faculty needs? 



ti* Hethedoloav 

Sample - Eight two year eolleges In the general Uestem Kew Yofk atea 
participated in this study. Those schools weret 
-Alfred Agricultural and Technical College; 
-Coming Community College; 

-Erie Community College (North and City campus); 

-Finger Lakes Community College; 

-Genesee Coonunity College; 

-Jamestown Community College; 

-Monroe Community College; and 

-Niagara Community College. 

The following table indicates the responses from eadi of the schools 
Involved. 



School 


Number of 
Administrator 
Responses 


Approximate 
No. of Faculty 
on Staff 


Nuid>er of 
Faculty 
Responses 


Percentage 
of Faculty 
Responses 


Alfred 


14 


204 


110 


54 


Coming 


9 


100 


73 


73 


Erie 


22 


315 


152 


48 


Finger Lakes 


1 


50 


29 


58 


Genesee 


7 


90 


60 


66 


Janestown 


10 


103 


52 


50 


Monroe 


17 


280 


111 


40 


Niagara 


13 


135 


69 


51 


TOTAL 


93 


1277 


656 


51Z 



Table 1 . ffizqazncy and pzfLCZntagz oi KzApoMZA at eflcfi oi thz pajutiUpating 
6chooU, 
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Additionally » 8 ^utfltleniiaivis wens tdtiitiied but ndt iiittlttddd in 
the study baeauae they were not adequately conpleted, because the aeheol 
Identification was not availablSt or because they were received after 
the datA had been entered Into the cooiputer for tabulation. 

Because the adninistvative questionnaire dealt with faculty recruit* 
nent practices, adninist raters were defined as those personnel who were 
Involved in the selection, hiring, and retention of faculty members. 
Therefore In sosw situations departnent chaimen who were involved in 
these processes were viewed as administrators even though their major 
function might actually have been that of a faculty member. Additionally, 
chose administrators not involved in the hiring process (bursar, comptroller, 
etc.) were not Included in the survey. 

The faculty sample included some responses from part-time personnel. 
Because che Instruments were anonymous, the specific number of part- time 
respondents Is not known. However, because the instruments were not dis- 
erlbuted to many part-time teachers, the number of these respondents was 
low. 

Tastrmaonts - Two Instruments, a faculty questionnaire and an admln- 
Lstracor questionnaire were designed for this survey. Each questionnaire 
Includes Llkert-type scales, multiple-choice items, and open-ended com- 
pletion items. A cover sheet was attached to each questionnaire indicating 
thft purpose of the survey. Additionally, a second cover sheet specific to 
each oarttclPatinft nchool was attached to each Questionnaire indicating 
that the -school administration had aoproved participation In the survey 
and reTursted the cooperation of each staff member in completing; the 
quest lonnalre. 

Included with each Instrument was a stamped, self-addressed return 

envelooe. 

) 

ERIC 



A pilot fdffiii Of tuh audillwiaaira was diaeuiMd with tMiiittffAtots 
at aaeh partieipating aeheol aaaept ana. Xnpul far ttadieiaacian of vardiftg* 
content, aeooa, and fotnattind waa raqueatad and abtalnad. All appfopriata 
suggeatod ttodifloatlons ware Inaludad in tha final vevaion of tha inatYiuttnta. 

the faculty (luestionnaire* a copy of which is located in Appendix A*!, 
contains forty euestione* 

Questions 1 through 17 relate to deoographic and biographic itens 
such as age and nunber of vears teaching experience. Questions 18 through 
39 relate to faculty perception of their needs and desires. Question 40 
is an open-ended question asking for additional coanents. 

The administrative qitestionnalre, a copy of which is located in 
Appendix contains 29 ouestlons* Questions 1 through 5 relate to 
practices of faculty recruitnent » questions 6 through 22 relate to per- 
ception of faculty needs, question 23 through 28 relate to student guidance 
needs, and question 29 is an open-ended question requesting additional 
coDBents. 

Procedure - A draft of each instrument was piloted on faculty at the 
State University College at Buffalo. As a result of this pilot, a modified 
Instrument was designed. 

Letters were sent by the president of the State University College at 
Buffalo to the president of each of the two year schools to be involved in 
the survey introducing the purpose of the survey and the survey project 
director. As a result, meetings were arranged by the project director 
with the president or his designee at each of the schools. Consequently 
these meetings were conducted at seven of the institutions. Due to com- 
plications at the eighth school, no on-site visit was possible, but tele- 
phone discussions with the contact person there accomplished the objectives 
of the proposed meeting. 



At dafih of the ieven dn«siu visits • tht puvpesr-ef-ths ttimy tiss 
dlseudsed, ths instrunsnts vsre r6viovsd» institution fssdbsek snd input 
«faa obtained, and speeifies for eondueting the survey at eaoh school were 
eonfinied. 

tt was desired that all adisinist raters an4 all faculty nembers be 
included in the aurvey. Since it was not possible for each staff netiber 
CO be Interviewed personally, it was decided that two snthods of data 
collection be utilised - personal structured interviews and questionnaires. 
Because sons of the infornation sought night be considered to be of a per- 
sonal nature, it was decided that the questionnaires be anonynous. To 
insure anonyvity at each institution and to ease data collection at each 
site, stanped, self-addressed envelopes were attached to each questionnaire. 
Utilisation of this technique allowed individuals to return the questionnaire 
directly to the Research and Developoent Complex without sending then back 
through departnents or other organisational structures at each canpus. 

So that a sense of the accuracy and reliability of the questionnaires 
might be ascertained, the personal interviews at each school allowed survey 
staff to get a "feel" of the faculty and adnlnlstrator atnosphere at each 
school. The structured Interviews utilised the same questions as were con- 
ealned on the Questionnaires, but were read to the personnel being Inter- 
viewed and responses were recorded by the survey staff. 

Therefore the datA collection design at each school approximated that 
described in Table 2. 

! Col lection Technique ' 



' _ i 





Structured 
Interviews 


Anonymous | 
Ouc^tionnalres | 


Af!.TtntsCfatlve 


5 persons 


retnalnlnj* ndmln- j 
Istratlve staff 


FncuLcy 


10 persons 


remnlninp, faculty 
staff 



t:'»]'j.''. • toUtdUon dzAlgn {juUJUzzd cut exich. tite.. 



As stated sarllar, adBinlstratore were defined as those personnel In- 
volved with the select ion I hiring, and retention of faeulty oatibers* Paeulty 
questionnaire responses in sons instances might be those of parftiBMi instnie* 
tional staff neobers. 

. Appropriate suggestions were included in the final foms of the instru- 
eents. 

Tuo staff members of the Research and Development Complex then went to 
each of the eight two year schools and interviewed available administrators 
and faculty neotbers. After completing the interviews, sufficient questionnaires 
were left at each school to be distributed by the local contact person to 
appropriate staff. 

The collected data was then scored, posted, eerd punched, end tabulated 
by Research and Development Complex staff. 

Method of Analysis - The data was tabulated using the codebook and crosstabs 
sub-programs of the Statistical Package for the Social Sciences (SPSS) computer 
program on the CDC 6400 computer at the State University of New York at Buffalo. 

Computer runs of the Faculty Questionnaire and on the Administrative Ques- 
tionnaire responses were completed. This generated data relevant to each sdiool* 

The data from the eight schools was then pooled and separate runa were 
made on each of the two questionnaires. This generated a total sample data 
for each Instrument. 

The codebook sub-vrogram which was used tn this survey is a data descrip- 
tion program generating frequencies and percentages. Each table in the printout 
has the following format: 

Relative Adjusted Cumulative 
Absolute Frequency Frequency Adjusted Frequency 
Value label Value Frequency (percent) (percent) (percent) 
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Por our purposes, the value and the adjusted frequency colums are super- 
fluous and therefore should be disregarded. The following exaaple using hy- 
pothetical data demonstrates the codebook fomat. 



Variable - Sex 
Value Ubel 



Male 
Female 

TOTAL 



Absolute 
Frequency 



45 
71 



Relative 

Frequency 

(percent) 



63.4 
36.6 
100.0 



Cumulative 

Frequency 

(percent) 



63.4 
100.0 
100.0 



The crosstabs sub-program used in part of this analysis views two varia- 
bles simultaneously and tables the data on both variables. The following 
example uses the same data as in the previous example but matches the variable 
Sex with Che veriable UtUude, tmuvd StaJUmtMt A which was posed as a Likert 
tvoe scale. 



Attitude Toward Statement a. 



KEY ; Frequency 

Row Percentage 
Column Percentage 
Total Percentage 



Sex 


No 
Info 


Strongly 
Agree 


r ?.ree 


Not Sure 


Disagree 


Strongly 
Disagree 




5 

11.1 
83.3 
7.0 


10 
22.2 
66.7 
U.l 


18 
40.0 
38.1 
25.4 


7 

15.6 
58.3 
&.9 


3 

6.7 
60.0 
4.2 


2 

4.4 
100. C 
2.8 


Female 


1 

3.3 
16. 7 
l.A 


i 

19.2 
33.3 
7.0 


13 
50.0 
41.9 
18.3 


5 

19.2 
41.7 
7.0 


2 

7.7 
40.0 
2.8 


0 

0.0 
0.0 
0.0 


rUTAL 


6 

8.5 


15 
21.1 


31 
43.7 


12 
16.9 


5 

7.0 


2 

2.8 



ROW 



45 
63.4 



26 
36.6 



71 
100.0 
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When analysing the croastabs example, notice that the frequency and 
percentages at the right hand nargln are the same as those found in the 
codebook fomat for the variable Sex. Similarly . the figures at the bottom 
of the table would also be found in the codebook format for the variable 
A^tJtnAf tomAd StaXemznt A. In essence, the cross tabs program takes the 
same Information as the codebook program but, in addition to giving its 
totals in a linear manner, also plots the data against each of the sub 
values in the other variable. Therefore, the crosstabs tells us, for 
example, not only that 21% of the respondents strongly agree with State- 
ment A, but it also indicates that 10 of those 15 respondents (equaling 
66.7% of that category answering strongly agree, 22.2% of the total male 
category, and 14.1% of the total group) were male. 

It should also be noted that percentages might sometimes be generated 
from data which include a "no information", "no response", or a "not appli- 
cable" category. Therefore the reader should be aware that percentages 
presented In some tables indicate percent of total sample and not necessarily 
the percentages of responses that are actually relevant to the item. This 
factor will be noted at various points in this paper. 
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III. Results 

This paper describes the data generated by the pooled or cooibined 
computer runs. That is* results reported here describe responses of 
656 faculty members viewed as though they were from one institution and 
of 91 administrators viewed as if they were employed at one institution. 
The printout for the pooled faculty data is contained in Appendix B-1. 
Appendix C contains crosstab printouts of selected variables. The print- 
out for the oooled administrative data is contained in Appendix 0-1. 

Additionally, printouts containing data on the faculty and the ad- 
ministrative questionnaires relevant to each specific school are con- 
tained in Appendices E and P respectively. 

Faculty Response 

The first 22 questions asked of the faculty ascertained selected 
demographic and bibliographic data and the teachers* perception of the 
value of some of their experiences. 

Question 1 ; variable - Course presently teaching. 

The first question on the faculty questionnaire requested the name 
of the course or courses which the ir.divituai • r. pr'j.-sr.tly teaching. 
Because possible answers to this question variad from school to school, 
the question was c. the coopletic.i-type. IsesponssiJ wort tabulcited and 
then the courses reported were collapsed into the 4« c£Ccgories lissed 
ca pages 5 and 6 In Appendix r. i. 

As nigh: be .'xpccted, the largest xcov.p v. ^ .ti.-^ composed of teacherr, 
or SftgiUh (59 cr 9% of the ;otaI). 

Pages 7 and 8 of Appendix B-1 lists teachers who reported teaching a 
second course that was apparently not related to ths first courso reported. 

er|c 
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The table on pages 7 and 8 indicate that 78 teachers (the 656 total 
minus the 578 not reporting a different category) are teaching courses 
not directly related to the sane content area as their first course listed. 

Question 2 i variable - age 

The following table (extracted fron data on page 9 in B-1) indicates 
the age of the respondents* 



Age 


Freouency 


Percent of Total 


No Info 


11 


1.7 


21-25 


16 


2.4 


26-30 


109 


16.6 


31-35 


159 


24.2 


36-40 


119 


18.1 


41-^5 


83 


12.7 


46-50 


77 


11.7 


51-55 


44 


6.7 


56-60 


20 


3.0 


61-65 


13 


2.0 


Over 65 


5 


.8 


TOTAL 


656 


100.0 



Table 3 . Cattgofiy ^MqazAcy and p^AczntOQt ducAibing 

It can be seen that a majority of the respondents (387 or 58. 9Z) 
are included in the 26 through 40 year range. 



Question 3 : variable - Highest degree earned 

Table four (extracted from page 10. B-1) shows data related to this 
variable. 



Degree 


fjreaueaey 


Percentaae 


No Infonution 


5 


.8 


High School 


8 


1.2 


TWO Yeer Degree 


17 


2.6 


Bachelor's Degree 


90 


13.7 


Master's Degree 


475 


72.4 


Doctorate Degree 


58 


8.8 


Other 


3 


.5 


TOTAL 


656 


100.0 



Table 4 . Fxeqazncy and ptAcznt oi total oi tUahzAt 

Obviously aost teachers have a nasters degree (72. 4Z). It is inter- 
esting to note that 5. IX of the teachers reported having sonething less 
than a Bachelor's degree. This might be explained by the fact that certain 
subjects being taught in the schools are very specific or narrov in nature 
and no four year degrees are offered in those areas. Looking at it froa th« 
opposite viewpoint. It might indicate that approximately 5Z of the target 
population have need for specific courses to complete a four year program 
and obtain a Bachelor's degree. 

Question 4 : variable - Major area of study 

Til is queer ion ascertained the undergraduate or graduate major of the 
respon<>nt. Similar to question one, the possible answers were varied, 
and therefo-e a conpletlon type question was utilized. When the data 
was collected, it was subdivided Into the some collapsed categories used 
In tabulating responses to question one. A later section of this paper 
will report a crosstabulatlon of these two variables - courses presently 
teaching with cMjor area of study. 
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Oata concerning this variable is found in the table on pages 11 and 
12 in Appendix S-l* 

Question 5 : variable - Certification or professional lleense 

Data concerning this variable is located on page 13 in B-1. That 
table indicates that 183 (27. 9X) of the respondents have obtained sons 
type of teaching certification. 

Question 6 ; variable - Number of hours beyond highest degree 

Data concerning this variable is located on page 14 in B-1. That 
table indicates that 231 teachers (35.22) have earned less than 6 hours 
of academic credit beyond their highest degree. Explanations for this 
might be that no further education is felt to be needed or that relevant 
courses are not available. 

On the other hand 142 teachers (21.6Z) have completed in excess of 
thirty hours beyond their highest degree. 

The fact that more than S9Z of the teachers have completed more than 
six hours beyond their highest degree indicates a desire (for whatever 
reason) to continue their education. With such an education-oriented 
mental set of such a large percentage of respondents t it would seem 
desireable to ascertain the types of courses desired by these teachers 
(as well as the others) to be certain that such courses are made available 
and accessible. 

Ouescion 7: variable - Number of teacher preparation courses taken 
Data related to thie variable is located on page IS of B-1. 
That cable Indicates that at least 25.82 of the teechers responding 
have conpleted two teacher preparation courses or less. Also spparent 
la th4n more than tvo-chlrds (68.32j of the respondents have less than a 
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oajor in educacion even though they are eoployed as edueators* 



Question 8 : variable - Years of teaching- related work 

It was hypothesized that aaay teachers at two year schools would be 
teaching vocational-technieal-business oriented courses, and that there- 
fore practical prior field experience night be desireable or advantageous 
when teaching. 

Data in the table on page 16. B-1, and in Table 5 below, indicates 
chat 18. 3Z of the respondents have had no prior teaching-related work and 
that 32Z of the respondents had less than six years of teaching-related 
work experience. Therefore more than 50Z of the teachers had five or fewer 
years of teaching-related work experiences. 



Number of Years of 

Teaching- Re la ted Work Frequency 

0 120 

1- 5 210 

6-10 125 

11-15 188 

16-20 50 

21-25 35 

25-30 15 

30+ 4__ 

TOTAL 647 

Ho Info 9 



T^ble 5. WurbeA 0|f Uicuu OjJ tejiclu.ng-A.zlcLtid 
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Qtieation 9 ; variable - Total nuaiber of yeara in teaching 

Table 6 (extracted from data on page 17, B-1) reports the total ntiober 
of yeara of teaching experience of the respondents* 



Total Years 

in Teaching Frequency 

0 10 

1- 5 178 

6-10 221 

11-15 134 

16-20 63 

21-25 31 

26- 30 12 

30^ 5_ 

TOTAL 654 

No Info 2 

Table 6 . Total mnboA oi yeiuu oi teackLtig 



This data indicates that 28.7% of the teachers had five or fewer 
yeara of teaching experience. The reader should be ovare that prior 
teaching might have included part-time experience and/or included exper^ 
iences such as elementary education or military training. 

Qtaestion 10 : variable - total years teaching at 2 year college level 

Table 7 (extracted from page 18, B-1) reports data concerning 
total number of years experience teaching at the two year college level. 
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Total Yeara Teaching 
at TWO Year Level Frequency 

0 14 

1- 5 302 

6-10 244 

11-15 76 

16-20 9 

21-25 7 

26-30 4 



TOTAL 656 

Table 7 . UtiponAU 4Mdicatin$ total mmbzfi 

yWA tioching at tMt yeoA coJUaqz 



It can be seen that 560 (85.3%) of the respondents have less than 
eleven years teaching experience at the two year college level. 

Question 11: variable - total years teaching at present institution 

Table 8 (extracted from paRe 19, B-1) reports data concerning total 
number of years experience of each respondent teaching at his present 

institution. 

Years Teaching at 
Present Institution Frequency 

0 11 

1- 5 320 



6-10 224 

11-15 74 

21-25 7 

26-30 3 



TOTAL 

No Info 1 



656 



Table H . R^,^po^t^^^ indicAting totaJi mun6e/i 
r^n?/- ytJtJtA that each fLUpoirJznt tooA zjnpioytjd 

<^t ku p^e^znt tMtUution, 1.,; 
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Question 12 : variable - years experience teaching at secondary leva! 



Years Teaching at 

Secondary Level Frequency 

0 362 

1- 5 202 

6-10 51 

11-15 14 

16-20 S 

21-25 2 

26-30 1_ 

TOTAL 637 

No Info 19 



656 



Table 9 . UtiponiZA intUcaZing mmbeA yeaxA 
tt\>^ by tint KtspondzuvU, 



Table 9 (extracted from page 20, B-1) raports that 275 faculty 
members (41.82) of the respondents have had some taaching experience at 
the secondary level prior to their present teaching position. 

Question 13 ; variable - years experience teaching at elementary level 

Years Teaching at 
Elementary Level Frequency 

0 546 

I- 5 62 

6-10 10 

11-15 2 

16-20 1 

21-25 L- 

TOTAL 622 

34 
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No Info 656 

Tab le 10 . KpJ^ponAU IrjUcatJng nuirbe/l oi ytOM 

Ofi texiciUng zxpe/Uznct at the. tttimi/UaAy 
o livit by thz KZMpondarX^ * 
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Table 10 (extracted from page 21, B-1) reports that 76 faculty 
oecRbers (11.7%) have had some experience teaching at the elementary 
level prioK to their present assignment. 

Question 14: variable - total number of years teaching other 



Years Teaching Other Frequency 

0 335 

1- 5 208 

6-10 49 

11-15 16 

16-20 4 

21-25 4 

26-30 1_ 

TOTAL 617 

No Info 39 

656 



Table 11 » Ke^ponAZA indixxutuiQ tumbzK oi ye/vu oi 
tzadUni expetcence otktA than Xtoo yzoA, 
AiMttdafuf, o^ tlanzntoAif Uvel by tht 

Table 11 (extracted from page 22, B-1) reports that 282 faculty 
Mttoers (432> have had some experience teaching other than at the two 
year college, sfecondary, or elementary school levels. Experiences noted 
tn':! ;Ued: nilitary, industry, bible or Sunday school, and four year 

collc-.e. 
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Questlon 15 : vat lable " association or union member 

The table on page 23, &-1 reports that 476 of the respondents (72. 6X) 
belonged to a teachers' association or union. A review of the names of 
the groups listed by the respondents (numerically categorised on page 24, 
B-1) shows that 35.82 of the respondents belongs to the local associations 
or union only, 3.22 belong to both the local and the New York State Teachers' 
Association, and 9% belong to both the local and the Association of Connunity 
College Faculties. Therefore 48Z belong to local groups. 

Question 16 : variable - member of a progressional organization 

Data on page 25, B-1 indicates that 312 (78%) of the respondents 
belong to a professional group other than a union or association. These 
professional groups include such groups as educational societies, chemical 
societies, nursing organizations, law organizations, and engineering societies. 
Page 6, B-1 reports that 303 respondents (46.1%) belong to more than one 
professional organization. 

Question 17 : variable - teaching- related publications 

Data on page 27, B-1 indicates that 139 respondents (24.22) have at 
least one teaching- related oubllcation. 

Question 18 ; variable - teaching at two vcar college level In 1978 

Data on page 28. B-1 indicates that 553 respondents (84.32) expect 
to be teaching in a two vear college situation four years from now. 
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Ouaation 19: variable - If not, what is expectation 

Cpntingent upon question 18, those respondents not planning on being 
employed at a two year college indicated that 21 (3.2%) expect to be at a 
four-year school, one would return to a K-12 situation, 18 (2.7X) would 
be retired, and 27 (4.1%) would be out of the teaching profession. Fifteen 
respondents (2.2X) reported that they didn't know what they would be doing 
four years from now. This data is located on page 9, B-1 

Questions 18 and 19 indicate that the two year college institutions 
meet cha desires of the present faculty and therefore exhibit strong 
holding power on the employees. 

.(<ue8tton__2Q; variable - teaching-related work has value 

Teachers were asked their perception of the value which their teaching- 
related work experiences has been to them as a two year college teacher. 
The question was of the Likert type format with the response scale ranging 
from "strongly disagree" to the statement that the experience aids them in 
their present teaching assignment to "strongly agree" that the experience 
was of value. 

Table 12 (extracted from page 30. B-1) reports the responses to this 
variable. 

Strongly Mildly Mildly Strongly 
Disagree Disagree Apr^e Agree 



cequcncv 20 10 74 420 

ercentage 3.0 1.5 11.3 64.0 

0(j vo^ue to mz (16 a 2 yzoA coltzge. -Ceachd". 
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There were 132 responses chat were scored as "not appropriate" 
(because the respondent had no previous teaching-related work experiences • 
(see question 8) or as "no Information" (because the question was not 
conpleced). 

It Is appcuprUc<i to restate that the percentages reported might be 
somewhat misleading to the reader. This is due to the fact that» for 
eicample, the 420 respondents who scored the question "strongly agree" 
is reported as 64Z of the total. This Is true. However» the total 
includes these 132 who did not mark one of the four "attitude" responses 
CO the statement. Therefore of those respondents who did have prior 
teaching- related work experience (524), 420 responded "strongly agree". 
Therefore the percentage of "strongly agree" respondents is actually 80Z 
o£ Che appropriate total. 

This would, of course, somewhat Increase the percentage for each of 
the other categories. The reader is reminded, therefore, to be aware of 
this programming Interpretation since the computer program utilized figures 
percentages according to total responses to each variable and does not 
accomodate to the fact that some of the responses within a question might 
be inappropriate. 

Question 21 ; variable - previous teaching experience has been of value 

to me as a two year college teacher 

When asked their attitude toward the statement, "My previous teaching 

experiences (questions 9-14) have been of value to oe as a two year college 

teacher", the following responses (extracted from page 31, B-l)were received. 



21- 



Mo Infor-* 

Strongly Mildly Mildly Strongly nation or 
Disagree Disagree Agree Agree N/A 

Frequency 12 12 106 355 171 

Percentage 1.8 1.8 16.2 54. 1 26.1 

Table_i3. H^qu^ncy and caXe^oxy peAczntagz oi teachitA^' tUtUude, 
touwid thz ^tatemtiu, "My pfievjum teactUng expedience 
ruu been va£ae to cla a t ywi colUgt tcacheA", 

Table 13 indicates that of these 485 teachers who have reported pre- 
vious teaching experience, 355 or 73% strongly agree that their previous 
teaching experience has been of value to them. 

Cjuestlon 22; variable - educational experiences has been of value to ne 
In response to the statenent. "My educational experiences (questions 
3-7) have been of value to me as a two veer college teacher" the following 
statistics were obtained: 
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No Infor- 

Strongly Mildly Mildly Strongly mation or 
Disagree Disagree Agree A^ree r/a 



Il^'S-nSl 21 18 181 417 19 

?ercer.*.;,ge 3.2 2.7 27.6 63.6 7.9 

^\ble_14. fizcuincij ar.d catcgoKy peAczr.tagc oi tixch^/iA' attUude, 
rx'-joAd thz itaXmzvit, "My (iduomUonal expe/uence [quu- 
t'..o*i^ 3-7) toe been oi vcUuz to mz (U a 2 yqjoA coUzgz 

I: can be seen from table 14 (extracted from page 32, B-1) that 
637 teachers have responded on the four attitude scales. Of those 637 
:each:srs, A17 or 65% strongly agree that their education has helped them 



In ehelr teaching. 

It is interesting to compare the sinilaritv of responses to these last 
three questions. In relation to value of previous teaching-related workt 
of 524 appropriate responses. 494 or 94.3% asree (either mildly or strongly) 
that it had value. In relation to value of previous teaching experience of 
435 appropriate responses, 461 or 95% agreed (either mildly or strongly) 
chat it had value. In relation to value of previous education, of 637 
appropriate responses, 598 or 93.8% agreed (either mildly or strongly) 
that it had value. 

Questions 23 through 32 ascertain teachers' perception of their own needs 
in reference to selected topics. 

Question 23 : vSriable - need for more teacher preparation courses 

Table 15 (extracted from page 33, B-1) gives responses to teachers 
concerning their attitude to the statement "I feel more teacher preparation 
courses would Increase my teaching effectiveness". 



No Infer-* 

Strongly Mildly Mildly Strongly mation or 
Disagree Disagree Agree Agree N/A 

Frequency 168 202 215 57 14 

Percentage 25.6 30.8 32.8 8.7 2.1 

Table_ 15. Vitqiizncy and oUzqofty peAcctUagz tejache/u' (UtUudz 
toiooAd Jthz ttatmtvvt, "I idoJi mofie. teAchoA. pKzpafuiUon 
cou^e* vjould incAzoAt my tZAcking e^^ectcvcncdA". 

^«.iC3t io n 24 ; variable - Audio-visual techniques 

Table 16 (extracted from page 34, B-1) reports data relevant to this 
variable. 
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Frequency 
PercMtage 



Table 16, 



Strongly Mildly Mildly Strongly 
Disagree Diaagroe Agrao Agree 



N6 Infer* 
natien or 

H/A 



71 
10.8 



124 
18.9 



347 
52.9 



107 
16.3 



7 

1.1 



fjizqiuncM and eatzgofiy p^znUoQe. oi UachtM* aXXltudt 
tomAd tfee itaJtmMl, "I need to ttoAn mo-te about audiO' 
yfUuat weutvUaJU and ttctuUqtuA^. 



Quaatlon 25 ; variable - learning theory 

Table 17 (extracted from page 35, B-1) reports data on this variable. 



Mo Infer- 

Strongly Mildly Mildly Strongly nation or 
Disagree Disagree Agree Agree H/A 

Frequency 88 156 319 73 11 

Percentage 13.4 23.2 48.6 11.1 1.7 

Table 17 . F^ie^uenc^ and categoAif pMzntagz oi tatcheM* ojttitude, 
touuAd tht ^taXvmnt, "I need to leaJin nofu about pfUn- 
cLptu oi UfiJUMMQ and/on, inAtnuction, " 

Question 26 ; variable - individualising for ability 

Table 18 (extracted from page 36, B-1) reports data on question 26. 



Frequency 
Percentage 

Table 18. 



Strongly Mildly Mildly Strongly 
Disagree Disagree Agree Agree 



No Infer- 
nation or 
N/A 



70 
10.7 



103 
15.8 



334 
50.9 



139 
21.2 



10 
1.6 



H^utnof and aUttQOKy pzAczntagz ttacheM* attUudt 
towtvid thz Atattrntnt, "I need to leojin to mofee my 
InAtfwuUijon motiz n,ZMponjU\t9. to individual diiizAznct^ 
In aJUlitjf* 
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Questlon 27 ; variable - Individual Ulng for Intensts 

Table 19 (extracted from page 37, B-1) reports data for this variable. 

No Infor- 

Strongly Mildly Mildly Strongly nation or 
Disagree Disagree Agree Agree N/A 



Frequency 
Percentage 



69 
10.5 



116 
17,7 



324 
49.4 



135 
20.6 



12 
1.9 



Table 19 . fxcqutncij and catigoJuf pz/LcejfUage. twchM' attUude 
toi*XLHd the. AtaXemznt, "I need to twin to mofee my -cn- 
^tAutUon, mofui KUpon6lvz to inuUvidual tUHMncu in 
inteAtiti", 



Question 28; variable - knowledge of student developnent 

Table 20 (extracted from page 38, B-1) reports data concerning 
Question 28. 

Mo Infor- 



Frequency 
Percentage 



Strongly 
Disagree 


Mildly 
Disagree 


Mildly 
Agree 


Strongly 
Asree 


nation 
M/A 


75 


177 


300 


95 


9 


11.4 


27.0 


45.7 


14.5 


1.5 



Table 20 . ¥Kzquzncu and aUigo^if peAcentage oi tzacktM* attitudes 
tovmd tht htaZwtmt^ "I need to knaio mfit aJaouX thz 
p6ychO'6ocial dzvtZopmznt oi thz contmponaAy Z yeoJi 
coiZzgt 6tudwt. 



Question 29 ; variabl e - new instructional trends 

Table 21 (extracted from page 39, fhl) reports data concerning this 
variable. 
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Freque ncy 
Percentage 



Table 21. 



Strongly Mildly Mildly Strongly 
Disagree Dlsag ree Agree Agree 



No Infor- 
mation or 
N/A 



39 
5.9 



88 
13.4 



373 
56.9 



150 
22.9 



6 
.9 



fKWQMcy and catzgoKy peAczrUage. oi taicheM' attitude, 
toiMAd the. statement, "I need to know moKe. abovut nettf 
in^t/iuc^onat tAzruU at the lUgheA education leveJL". 



queaeion ^30; varlabla - philosophy aad organisatioa of two year eellogof 
Table 22 (axtractad froa page 40, B-1) reporcs data concerning this 
variable. 



Freouettcv 
Percentage 

Table 22. 



Strongly Mildly Mildly Strongly 
Disagree Disagree Agree Aaree 



Mo Infer- 
suit ion or 
W/A 



124 
18.9 



212 
32.3 



26S 
40.4 



46 

7.0 



9 

1.4 



FwuMu and eat^goAy piActntaqt oi tsaaht/u* attUudt 
tomui the. htaJtmznt, "I need to knm woha about the. 
philoAophu and OJiganixatioH oi 2 i/zoA, eoUegzA**. 



About half of the faculty respondents (47.4%) feel that ehey need to 
know Bore about this topic. Sooe of the connents concerning this question 
were: 



- It would be interesting to see the relationship and mtual expec- 
tations of institutions within the state educational systen. That 
is, bow do the X-12 schools, the two year achoels, the four year 
schools, and central adainistration view each other. Are there 
designs which show how the curriculum froa one institution or 
level flow into the next?" 

-"Since coBBunity colleges should reflect the needs of the connunity, 
courses for teachers to infora thea of resources, govemaent, de- 
sires, needs. Industry, etc. concerning the coaaunity should be 
available." 

-"If I^knew thoroughly. the organisational structure and espedelly 
the political ' structure within and outside of the college, X 
might better be able to understand, and therefore support, various 
decisions aade by adainist raters." 



A review of responses to questions 23 through 30 bring up some inter- 
esting points. 69. 2Z of the teachers responded that they need more knowledge 
of audio- visual material and techniques, 59.7% responded that thev need to 
learn more about learning/instruction theory, 72.1% responded that they need 
to learn more about individualising instruction for pupil differences in 
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ability, 70. OZ responded that they need to learn nore about Individualising 
their instruction to neet needs of student differences in ability, 60.2Z 
responded that they need to knov nore about the psycho-social developnent 
of their student. 79. 8Z responded that they need to know a»re about instnic- 
tional trends in higher education, and 47. 4Z responded that they need to 
know Bore about the philosophy and organisation of t«N> year colleges. Yet* 
even though these high percentages indicate the teachers theoselves feel 
that they need to learn nore about specific educational topics, only 41. 5Z 
(Table 14) of the teachers feel that taking oore teacher preparation courses 
would increase their teaching effectiveness. There are several possible 
explanations for this apparent contradiction: 

1) teachers do not view the topics contained in the stateaents in 
questions 24 through 30 as being the subject oatter of teacher 
preparation courses (question 23); 

2) teachers feel that they need knowledge about the stated topics* 
but they do not feel that the knowledge would increase their 
teaching effectiveness; or 

3) teachers feel that professional education courses, at least in 
their experience, do not contribute to their teaching effectiveness 
even If the content covered is needed by these sane teachers. 

A review of sooe of the responses to question 40 which will be reported 
later in this paper indicates that the third alternative seeas nost likely. 
One must wonder about the reasons for this. 63. 6Z of the teachers (Table 14) 
responded chat aore teacher preparation courses would not increase their 
teaching effectiveness while at the sane tine 38Z (page 15, B-1) of the 
teachers report that they have conpleted fewer than four professional 
education courses. It Is, of course, possible that those courses were 
not well presented or were not directly relevant to present teaching 
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asslgnaunca, and it is possible that introductory education courses were 
of the general survey type rather than specific and relevant to present 
teaching assignment, but one must vender if much of the negativism in the 
responses to question 23 is not due in part to the poor image that educa- 
tion courses, in general, presently have. If the latter is the situation, 
then there must be a reason for the poor image. In any case, a need for 
education courses covering the above areas is indicated. Uter questions 
(34, 35. and 40) further specify topics and formats of classes which are 
desired by teachers at two year schools. 

Question 31; variable - need updating in own discipline 

The following table (extracted from page 41, B-1) provides data 
relevant to this variable. 

No Infor- 

Strongly Mildly Mildly Strongly mation or 
Disagree Disagree Agree Agree N/A 

Frequency 64 125 295 160 12 • 

Percentage 9.8 19.1 45.0 24.4 1.9 

Table 23 . FA,zquincu and i^attgoKif poAAznUaQz oi tmahtM* attUude. 

tomJuL thz itJXwznt, "J nzzd updeuUng atnteAnuiQ devel- 
opment 4M my om djUcApline,** , 

Question 32: variable - utilization of behavioral objectives 

Table 24 (extracted from page 42, B-1) reports data concerning this 
question. 
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Mo Infer- 

Strongly Mildly Mildly Strongly nation or 
Pisagreo Disagree Agree Agree N/A 

Frequency 22 56 314 237 27 

Percentage 3.4 8.5 47.9 36.1 4.1 

Table 24 . ¥xzqu,znctf and CAtAQOfiy pzAcvUagt oi tM&heM' attiXudt 
toukvid the, 6tatemtnt, "My iMtfiuction wMLzu btimloAal 
objectivu". 

Queation 33 ; variable - presently enrolled in college courses 

The statistics on page 43, 8-1 indicate that 155 respondents (23.6Z) 
are presently enrolled in college level courses. 

This statistic is interesting in view of the large percentage of 
teachers reporting that they have needs in professional education and in 
their own discipline (question 24 through 31). Although a najority of 
the teachers responded that they need specific updating, less than a Quarter 
of the teachers presently attend classes. Even so» it is not known if 
those presentlv attending college classes are taking professional educa- 
tion and/or discipline courses or if those classes are tangential to 
their instructing needs and either taken for enjoynent/leisttre or to 
complete a degree program which may not be directly related to their 
teaching assignment and needs. 

It is possible that the reason that such a low percentage of faculty 
Is presently taking courses is that desired or needed courses are not 
presently being offered. It is also possible that. If desired courses 
are being offered, other constraints such as time of the class offering, 
finances, or distance to the college which is offering the courses limit 
Che enrollment of the respondents. Another possibility is that even if a 
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)«o«clFic (feilred course is offend and la aeceeslble, it is presented in 
such a Banner chat the respondents do not feel that sufficient knovledge 
would result from their enrellasnt. Again, question 34. 33 and 40 aighc 
provide insight about the reason for such a low percentage of teachers 
now taking college level courses* 

Question 34 ; variable - desired courses 

Data on pages 44, 45, and 46 and in Appendix B-2 contain data related 
to thle question. Question 34 was an open-ended question. The written 
responses were tabulated by nans of courses and by school. These responses 
are reported in Appendix B-2. 

It was possible for a respondent to include aore than one response. 
Because of this, three separate tables were prepared when the responses 
were collapsed into the following 11 arbitrary categories- Own discipline. 
Interdisciplinary, other discipline, recreation, educational aethods, 
learning (principles-philosophy-sociology), individualised instruction, 
audio- visual nedla-based, educational innovations, other education, and 
other. The three tables located on pages 44, 45 and 46 of B-1 indicate 
that: 207 (32Z) desired courses in their own disciplines; 11 (2Z) wanted 
Interdisciplinary courses; 103 (162) wanted courses in disciplines other 
than their own, 10 (3Z) desired a type of recreation or crafts course; 
28 (82) desired courses in educational nethods; 22 (3Z) desire courses 
related to educational psychology; 15 (2Z) desire courses related to 
IndlvidualUation of instruction; 40 (6Z) desire courses related to aidio- 
vlsual techniques; 16 (2Z) desire instruction about educational innova- 
tions; 96 (13Z) desire other education related courses; and 13 (2Z) desire 
other courses not included in the above. 

Again, It should be observed that 222 teachers (33. 8Z) did not enter 
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a single response. Therefore, the percentages stated are those of the 
total group and not a percentage of the group responding to the question* 
If viewed from this point, each of the percentages would increase. 

It can be seen f ton Appendix B-2 and the above data that the range 
of nany desired courses is very wide and that sone courses noted are 
very specific or technical in nature. However, 257 requests were aade 
for sooe type of education related courses. 

Question 35: variable - desired course forouit 

Tables located on pages 47 through 53 of B-1 contain data related to 
the type of foraat which respondents felt that courses should follow. It 
was possible that respondents could check oore than one fomat. 302 teachers 
(46%) felt that the courses should be offered as inservice on their own 
campus; only 125 (19. IZ) felt that the courses should be offered on a 
four year college caaDiis: 271 (41.3%) indicated that offering should be of 
the workshop fomat; 119 (18.1%) felt that courses should be offered on 
their campus and include observation by the instructor; 145 (22.1%) felt 
that courses should follow the traditional 3 hour fomat but cover topics 
Included in Question 34; 224 (34.1%) felt that the courses should grant 
college credit; and 37 (5.6%) included other comsents. 

Qvtestlon 36 : variable - Future enrollment at courses described in 

Questions 34 and 35 

When queried :is to whether the teachers would attend courses if the 

curriculum covered the content identified In Question 34 and if the courses 

followed a format (s) checked in Question 35, A74 teachers (72e2%} (page 54, 

B-1) responded that they would attend. 
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Thls perctfitage is quite different froa the 26.3% who ere presently 
enrolled in college level courses. 

It would seem, therefore, that teachers feel that they need updating 
in selected areas (Questions 23 through 30), desire updating in their own 
discipline (Question 31), would like to see courses offered which cover 
specific content area (Question 34), would like to see those courses 
structured according to various fomats (Question 35), and would attend 
those courses if they were so structured. 

Questions 37, 38, and 39 concern teachers* attitudee toward state- 
oencs related to fomat organisation of courses. 



3.71 variahle - prograas should be designed for a bachelor' e 

degree specialising in instruction for 2 year 
college teachers. 

Table 25 (extracted froa page 55, H) reports data related to 
Question 37. 

. . Ito Infer- 

Strongly Mildly Mildly Strongly aation or 

Disagree Disagree ARree Af^ voa h/A 

Frequency 174 144 176 126 36 

Percentage 26.5 22.0 26.8 19.2 5.5 

Table_25. F^e/juencjf and eatigofiy peAceMtoge oi JiuponAZ oi JUachtAA 
a4teuude tomAdjthz ^tatenznt. "Spzclilc d^zt pnoi^ 

at the. Bach€lo\'6 UvU". ^ -ftcnw 

• 

It can be seen that the frequencies agreeing with (302) and dis- 
agreeing with (318) the stateoent are quite sinilar. The inappropriate 
responses could swing the aajority in either direction. 
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Question 38 ; variable - prograna should be designed for nasters degrees 

specialising in instruction for 2 year college 
teachers 

Table 26 (extracted froa oage 56, B-1) reports data related to this 
question. 

No Ittfor- 

Strongly Mildly Mildly Strongly nation or 
Disagree Disagree Agree Agree N/A 

Frequency 73 83 219 249 32 

Percentage 11.1 12.7 33.4 38.0 A.9 

Table 26 . Hzquzncy and catMOfiy piA&zrUage. oi KtiponAU oi twdwu* 
attUudz tovxuid tht 6tatmznt, "SpeUiit dzQfUZ pfioafianA 
6houtd be oH^td ioK pottnttaJt and/ on, euAAznt 2 yeoA, coUaqz 
teodie/u at tht Mtu^e/i'^ JUvU". 



In contrast to the previous question relating to a bachelor'a pro- 
gran, 71. 4Z of the teachers feel that a naster's level progran designed 
specifically to train teachers for 2 year colleges should be offered. 



Question 39; variabl e - inservice courses 

Table 27 (extracted fron page 57, B-1) reports data related to Question 39. 



No Infer- 

Strongly Mildly Mildly Strongly nation or 
Disagree Disagree Agree Agree N/A 

Frequency 18 29 240 307 62 

Percentage 2.7 4.5 36.6 46.8 9.4 

Table 27 . ffizquzncy and aUzgoKy peAczntagz KtiponAU oi teaclwu* 
atUXudz towojid tiit hijUmznt, "Iiue/iv^e couA4e& 4hoatd 
be oiiiJitd to cuAAznt Z ytjui coZlzgz teackeM". 



It is readily seen that a Urge majority of respondents (83*4X) feel 
that Inservlce courses are needed by 2 year college teachers. 

This statistic, along with those related to questions 24 through 38, 
Indicate a need for further education for 2 year college teachers and a 
desire to participate if appropriate programs were offered. 

This survey Included questions concerning Bachelor's prograns spe- 
cializing in 2 year college teaching (,937), Master programs specialising 
in 2 year college teaching (#38), and need for inservlce instruction 
(*39). Mot included in the survey was a question ascertaining need for 
pre-service instruction. That is, would Instruction concerning relevant 
topics be advantageous if presented to potential 2 year college teachers 
prior to their employment? These courses would not necessarily be part 
of a degree program and would be tailored to the unique offerings, needs, 
and characteristics of specific institutions. 

Since this question was not asked, answers can only be implied. 
However, it would seem that other than the time sequence, pre-eervlce 
instruction would vary little from inservlce instruction. Note that 
83. 4Z of the faculty felt that inservlce courses are desirable and 
needed. Continuing, even though pre-service courses would not necessar- 
ily be part of a Master's program, since they would be taken after 
completion of a Bachelor's program, they would in many ways be comparable 
to graduate program offerings. Note that 71.42 of the faculty saw a 
need for Master's programs specializing in 2 year college teaching. 

Therefore, if the question "Is there a need for pre-service instruc- 
tion for potential 2 year college teachers" were asked, because of the 
response to questions covering similar content, it could be implied that 
a majority of respondents would agree with the statement. 
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QMgstion 40 : varlabU - cooments 

205 teachers wrote in eoBSBents at the end of the questionnaire. The 
cooments were sonetines repetitious and, in some instances, difficult to 
decipher. However, all coonents (with the exception of repetitions) are 
located in Appendix B-3. 

These coflaaents expand upon some of the interpretations previously re- 
ported in this paper especially in reference to content and format of 
courses which are desired. Specially prominent is the fact that teachers 
at two year colleges feel that they have insufficient time to further their 
education and that distance and finances make additional education even 
more difficult to continue. 

The major recommendations that come from the comments are two: 

1. courses (workshops, seminars, conferences) should be of short 
.duration (2-3 days or 2-3 weeks), be focused on a narrow topic 
of interest to the population, follow a participatory format, 
and be practical; and, 

2. the courses should be easily accessible (preferably on their 
own campus) and be offered at a convenient time. 

Oth««' noteworthy suggestions mentioned the need to involve two year 
personnel in the planning and quite possibly in the teaching of course 
offerings. 

Also questioned was the perception of the two veer college staff 
by four year college personnel. Several respondents noted a paterna- 
listic stance being assumed bv staff at four year schools. It is sug- 
gested that if meaningful articulation is to be accomplished between 
two and four year schools » such attitudes and perceotions must be 
remedied. 



Crosstabulatlon data 

The Crosstab subprogram of SPSS was utilized to simultaneously observe 
frequencies of selected pairs of variables. 

The first pair of variables was selected to provide data for the ques- 
tion "Are instructors teaching content areas in which they were primarily 
trained in college?". This is, of course, a subdivision of a larger ques- 
tion, i.e., "Is there a shortage of qualified teachers?". 

The assumption is that if a shortage of qualified teachers existed, 
there would be large numbers of instructors who would be teaching courses 
that were not their own majors while in college. Conversely, If teachers 
were teaching in their appropriate content areas, i.e. courses which were 
part of their own college major, then there was no shortage of teachers 
since administrators were able to hire appropriately trained personnel. 

To provide data, the variables "course presently teaching" and "major 
area of study" were cross tabulated. The printout for this run is located 
in Appendix C-1. Because of the size of the matrix, reading the tdble is 
somewhat confusing. The matrix is actually a 16 by 3.6 cell square. Since 
it is so large ^ it had to be distributed over six pages. Therefore, the 
pages should be arranged in the following order: . 

1 2 
3 A 
3 6 

Perusal of this matrix, which combines the first course listed by in- 
structors with their major area of study in college, indicates that most 
instructors are teaching in areas for which they have been trained. 

The second Crosstab, located in C-2, combines those other courses 
presently being tauglic which were listed by teachers (if the second course 
was not in the same content area as the first course listed) with 'major 
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area of study*. In essence, this Is Just a continuation of the previous 
question. However, since this was the second course listed by the respon- 
dent* and since It was by definition not in the sane content area as the 
previous listing, one would not expect a high relationship of "hits" betueen 
course taught and major. In fact, the relationship is quite low. Notice, 
for example, none of the three people teaching "arts, fine arts" najored 
In that area, that some teachers of "business, business ed." najored in 
humanities, ed-ed adnln., social sciences, math, engineering, and ned. 
tech. In general, it might be estimated that in excess of ten percent of 
Che courses offered are being taught by persons not having a najor In the 
appropriate area. 

The explanation might be that some of the courses are taught infre- 
quently and therefore it would not be advisable to hire a specially trained 
person. It night also be that "other" courses are taught in order to fill 
an instructor's teaching load. There again, it might be that there is a 
shortage of teachers who are prepared in specific areas. 



The next four crosstabs were tabulated to provide data related to 
the query, "Are there identifiable trends in selection variables at the 
two year college level?" When interpreting these printouts, it is 
assumed that employment at the two year college level has been uninter- 
rupted since initial hiring. That is, if a respondent has indicated that 
he or she has taught at the two vear college level for eleven years, it 
is assumed those are the last eleven veers. It is understood, of course, 
chat this Is not lOOZ accurate. Also, for ease of questionnaire comple- 
tion, respondents were asked to check a category response rather than to 
write in specific answers. Therefore, assumptions have to be made that 
within a five year category, for Instance (6-10 years), responses would be 
ERXC randomly and therefore evenly dlatribuiM acrose yeers within that category. 



Croastab C-3 actenpte to Identify trends in hiring candidate! who 
have had previous experience teaching at Che secondary level. During Che 
last five years 195 or 63% of the respondents had no previous experience 
teaching at the secondary level. During che preceding 5 years, 129 or 
S4Z of those persons hired during that period had no secondary teaching 
experience. Of those persons nlred 11 to IS years ago* 28 or 39X of chose 
respondents had no secondary teaching experience. The frequency of respon-* 
ses for those hired au>re than 16 years ago is too snail for justifiable 
inferences to be made. Therefore it can be seen thac chere is sore of a 
tendency (froai 392 to 5UZ to 63%) for two year colleges Co hire candidates 
with no secondary teaching experience. 

Looking at the nua^er of personnel hired who had 1 Co 5 years of 
secondary teaching experience, the percent drops fron 38% 11 to 15 years 
ago to 33% 6 to 10 years ago to 28% during the last five years. 

Since Che percentage of respondents with elementary level teaching 
experience is low, no analysis of that variable has been made, buc from 
processed data it would seem that there is a trend co hire candidates 
with less classroom teaching experience. 

As will be noted later in the administrator response* 30% of Che 
administrators recruit in K-12 schools. This indicates a desire Co hire 
peoDle with such experience. The open-ended comments also noCe Che 
benefits of secondary teaching experience. 

If such experience is desirable, and if two year schools are Cending 
CO hire fewer personnel with such experience, it might be beneficial Co 
make available to newly hired personnel, pre-service or in-service in- 
struction to compensate for this lack of desired experience. 



Crosstab C-4 compares the amount of teaching- related work with the 
number of years teaching at 2 year schools. During the last three 5 year 
periods the percent of new employees with no teachlng<-related work experi- 
ence has been 21Z, 23% and 152. Those with 1 to 5 years of teaching-related 
work experience has been 40Z, 292 and 35X. 

It can be seen therefore, that hiring practices concerning this 
variable have been relatively stable. 

Crosstab C-5 compares area of college major with the number of years 
teaching in 2 year colleges. A perusal of this printout shows hiring trends 
in subject areas. As might be expected with the recent rapid growth of two 
year schools, most content areas show increased employment* but some areas 
increased proportionately more than others* 

Crosstab C-6 provides data concerning the comparison of age to highest 
degree earned. 

Although one might not expect many people in the 21-25 year old age 
bracket to have a masters degree, in fact 62. 5Z of the respondents do. 
As the age variable Increases in 5 year .categories , the. percentages of 
eprsonnel who have earned a masters as their highest degree are 73. 4Z, 
74.8%, 73.9%, 81.9%, 74.0%, 61.4%, 75.0%, 53.8%, and 20%. 

In reference to earned doctorates the percentage of respondents in the 
26-30 year old category who have such a degree is 5.5%. As the age category 
increases, the percentages are 10.1, 6.7, 10.8, 7.8, 9.1, 10.0, 30.8. and 
40.0. Except for the high doctorate percentages, those persons over 
61 years of age, the variance of percentage is small. 



BEST COPY AVAIWBLE ^ 

It aiglit b« MtuMd from th* raltt^p ■tabilicy of cht parcMtatM 
chat if • ptrtoft has not AttalMd a SMtart by aga 2S or a 4oetoraca by 
ata 31* cha probability ia that ha will not latar attain oaa. 

If it ia pareaivad aa daairabla that advaaead dagraaa ba aamad by 
two yaar collago faeulty ambara. apparantly choagaa Mitt ba Mda to 
■odify tha praoaat aitoation. Thaaa «haagaa sight raaga from alarting 
faculty aaabari to tha aaad for advaacad dagraaa all tha way to aikiiig 
aequiaitioa of aueh dagraaa mora accaoaibla in tanti of diataaca. tiat, 
tad financat. 

Tha otbar thraa Croaatabnlationa eoapara tha variola **yaara of 
taachiag-calatad work" with **highaat dagraa aamad** (Appandis C*7), 
"hoara bayoad highaat dagraa** (Appandix C-8), and **total yaara ia taatih- 
ing" Uppandis C-9). lha purpoaa of thaaa rasa vaa to gat a faal for tha 
sBouat of praparation of varioua paraoanal. 
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Administrator Hesponae 

The first five questions on the adninistrative questionnaire (Appen- 
dix D-1) refer to recruiting practices. Questions 6 through 16 assess the 
adoinistrators' perception of faculty needs. Questions 17 through 22 relate 
to prohlens and suggestions for reoediation. Questions 23 through 28 refer 
to services for specific student needs, and the last question is. open-ended 
asking for conments. 

Each of the first five questions had tvo parts: 

1. Part A contained multiple iteas describing experiences or char- 
acteristics of candidates which could be checked by the respondent 
if appropriate; and 

2. Part B which contained a table on which the respondent could 
indicate the percentage of success which he had in hiring a 
candidate having those characteristics which he had checked 
off in Part A. 

The purpose of these five questions was to find out what adminis- 
trators are looking for when they hire and at the same time to ascertain 
their success in obtaining persons with the desired characteristics. The 
reasoning behind this, of course, was to assess the needs of the adminis- 
trators 90 that future training of educators could be properly focused to 
meet these needs. 

rabies in this paper report freauencies and percentages for Part A 
of each question but report onlv frequencies for Part B. Because of the 
number of persons who did not complete Part B (averaging 10X-12Z) and 
because of the large number of responses which were coded as inappropriate 



(if an adalnistrator had not ehaeked an item in Part A, it would be 
inappropriate to expect a check in Part B. Often this category included 
three quarters of the responses) these percentages are not reported or 
interpreted in the narrative. The infonation is contained, however, in 
Appendix D-1. 

For each of the first five questions, the respondent could check 
off nore than one response. Therefore t in the appended printout analysis, 
each choice item in each question has been treated as a separate question. 

Question I t variable - anount of educational preparation and related 

experiences 

This question listed four levels of education preparation and three 
types of work experiences which adalnistrators could check if applicable. 
Table 28 (extracted from pages 7-22 • D-1) contain data related to this 
variable. 



Characteristic (A) % pf success in Hiring fB^ 



Fre- 
quency 


Percen- 
taae 






Less than 
50Z 


SOX 


75Z 


902 


lOOX 


9 


9.7 


Preparation level-2 yr. degree 


• 


2 


• 


1 


4 




28 


30.1 


Preparation level-Bachelor's 
degree 




3 


1 


1 • 


3 


13 


75 


80.6 


Preparation level-Master's 
degree 




3 


4 


13 


20 


27 


15 


16.1 


P repa rat ion le ve 1-Doc tor ate 




7 


1 


1 






43 


46.2 


Prior 2 yr. college teaching 
experience 




IS 


10 


4 


3 




30 


32.2 


Prior teaching experience-other 
than above 




2 


6 


4 


7 




28 


30.1 


Prior teaching-related work 
experience 




2 


14 


10 


10 


16 


10 


10.8 


Other 






1 


2 







Table_28. RuponAt to Item 1 In Adminl&jOuUivz quuUonruUfiz. 
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Xt can be seen in this table that nost adnlnistracors (80.6%) 
look for a nasters level preparation in prospective faculty neid>ers. They 
also feel that' they are relatively successful in hiring a person with a 
nasters. Administrators also prefer candidates with teaching experience 
(especially at the 2 year college level) or teaching-related work experi- 
ence over those persons possessing a doctorate. 

Cooaents on questionnaires indicated that adninistrators also looked 
at tines for persons with professional licenses » that they looked for 
teaching experience at predominately black colleges » that they desired 
persons with experience with BOCES, and that at times they desired pro- 
fessional personnel such as nodical doctors and dentists. 

The reader should realize » of course, that a questionnaire surveying 
eight different schools with a variety of subject offerings and asking 
information concerning many aspects of administ ration » must necessarily 
be somewhat general. For any specific opening, a two year degree may be 
adequate or a doctorate may not suffice. Therefore, during the interviews 
and/or the questionnaires, respondents would indicate something like, "It 
depends, but ..." 

It is also repeated here that a respondent could check off more than 
one characteristic. Therefore, he could indicate that he sometimes, for 
example , looks for a two year preparation level while at other times he 
prefers a doctorate, or a combination of characteristics. 

Question 2: variable - area of preparation 

This question attempted to assess what area of educational preparation 
administrators were seeking when they hired. That is, vrere they, for 
example, looking for personnel who had strong discipline (content area) 
background but not necessarily having a teacher education preparation. 
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or were adBiaiACraCors seeking pArsons who had strong vocational or tech- 
nical educator experience? Table 29 (extracted fron pages 23-30, 0-1) 
reports data related to this question* 

Area of Preparation (A) % pf Success in Utn^ f ^ 



Fre- 
quency 


Percea- 
tase 






Less than 
50Z 


SOX 


75X 


90X 


lOOX 


36 


38.7 


Vocational-technical 




6 


2 


3 


10 


9 


56 


60.2 


Teaching (technical preparation) 




6 


8 


9 


7 


12 


69 


74.2 


Acadealc (disciplinary) 




4 


3 


a 


12 


28 


27 


29.0 


Other 




2 


2 


4 


5 


7 


6 


6.3 


No Information 















Table_29. VJ^umUiA iuui ptAMntogz JiupoMz to ItrnZ on tht 
Adm4MLUfuUi\/t quutionmAAz. 



It can be seen that nost adalnlstrators look for personnel who have 
a specific content area preparation and those with teaching preparation. 

Question 3 ; variable - sex of candidate 

It is realized that the ses of a candidate cannot be used as a cri- 
terion for or against hiring an applicant. It is also realised that there 
is a dearth of fenales who are employed in institutions of higher learning, 
*aad chat in certain situations the sex of the employee aids or detracts 
from the effective completion of a Job (e.g. a female patient may 
prefer to have a female rather than a male nurse assist her.) Therefore, 
if all other qualifications are equal, there may be a desire to hire a 
person of a particular sex. The purpose of this question is. therefore, 
to see if there is a need to train more individuals of a particular sex* 

Table 30 (extracted from pages 31-34. D-1) reports data concerning 
this variable. 



ERIC 
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Sex (A) 



Frequency 


Percent 


68 


73.1 


65 


69.9 


6 


6.S 


11 


11.8 



Female 

No Info 

Depends 
don't know 



X of Success in Hiring (B) 



less 
than 50Z 




7SZ 


90% 


lOOX 


1 


6 


5 


6 


42 


12 


7 


5 


S 


23 



Table 30 . f^^^^a^ncl^ And catiQOAi/ peACMtagz AUpoMZ to qtiutUn 
3 on tkz adiMMUtMJUytt qwiAtlonnaifvi. 



As miisht be expected, nany of the respondents played it down the 
middle and checked both categories. (Luckilv no one susgested *'other"). 
There were 17 respondents vWo didn't answer or answered only "depends". 
Many coonents were written on the ^questionnaires most of «fhich centered 
around an "equal opportunity" theme or ft:ated that sex was not an impor- 
tant factor in the hiring process. 

Other comments were: 

-"We don't have any femalen in our departmenlf*. 

-"We get oostlv male applicants. We want some femal«.% on staff, but 
we just can't help it 

-"We don't have much choice". 

-"We would like to train some male nurses, but they don't make 
applications". 



-"We are looking for minorities". 



Question 4 ; variable - Recruiting methods 

Table 31 (extracted from pages 33-46, D-1) reports data concerning 
this variable. 
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M ethod of RecruitlnR (A) 



X off Succesa in Hiring (B) 



qyjBncy. tagn 



37 
73 

48 
47 
68 
12 
8 



PercM- 



39.8 
78.5 

51.6 
50.5 
73.1 
12.9 
8.6 



Proffessional conferences 

By unsolicited application 

Advertising in journals, 
papers, etc. 

Contact with 4 yr. school 

Word of flM>uth 

Other 

•No Information 



Less than 
502 


50X 


75X 


90% 


100% 


18 


3 


1 




3 


1 9 


7 


0 




*X 


13 


5 


6 




10 


11 


9 


8 




3 


17 


14 


4 




11 


2 


2 






2 



T able 31 . TfL^uency and eojU^ontf pvittntageA oi /lupotiAz^ Ktiating to 
xzcAuAJting mzthodA* 

It can be seen that the oost successful nethod of hiring is through 
perusal of applications. Although almost 40% of the respondents did 
recruit at conferences, the procedure was relatively ineffective. Almost 
three quarters of the respondents recruited using vord-of-mouth procedures, 
but that was also not especially effective. 

Other comments: 

'"We sent notices to Black coanninities". 
*"We have a Black Search committee". 
-"We recruit at BOCES". 

-"We accept recommendations from the faculty". 



Question 5 ; variable - recruiting sources 

Table 32 reports data concerning recruiting sources. 
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Recruiting Source (A) X of Success in Hiring (B) 



'Fre- 
tquency 


Percen- 
tage 






Less than 
502 


SOX 




90Z 


1002 


1 

i 49 

1 

; 28 

1 

! 


52.7 


4 year colleges 




12 


4 


7 


8 


8 


30.1 


cific 2 year college 
preparatlor program 




12 


3 


4 


4 


3 


i 33 


35.5 


other 2 year schools 




10 


7 


4 


3 


3 




47.3 


Industry or business 




7 


5 


9 


5 


8 


: 28 


30.1 


K--12 teachers or schools 




9 


4 


2 


2 


3 


i 24 

: 1 


28.0 


other 




5 


2 


1 


4 


6 


8.6 


No Info mat Ion 















Table 32 . F^ei}uencf/ and catzgoKy percentage oi KuponAU fieZeUlng to 



Most administrators tend to recruit at four year colleges and in the 
field (business and industry). Both sources appear to be the most effective 
method of recruiting. 

Conments relating to this question included: 

-"From point of view of salary, it is hard to conpece with K-12 

schools". 

""We Inquire through professional organisations". 
-"College placement offices". 
-"Personal contacts". 
-"Media", 
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Qtwstlons 6 through 16 relate to adalnletratora * perceptions of 
needs of cheir faculty. These questions cover the ssas content as did 
question 20 and questions 23 through 32 on the faculty questionnaire. 

Question 6i variable - staff has sufficient teaching-related work 

experience. 

Table 33 (extracted from page 59, D-1) reports data related to this 
variable. 



No Znfor- 

Strongly Mildly Mildly Strongly nation or 
Disagree Disagree Agree Agree M/A 

Frequency 3 7 37 38 8 

Percentage 3.2 7.5 39.8 40.9 8.6 

Table 33 . Hzquznci/ and catiQonif pMtifUagt adnlnUtnatofu ' 

Note that 80.7Z of the administrators feel that their staff has 
sufficient teaching-related work experiences. It has been reported 
that 75. 3Z (table 12) of the faculty feels that their teaching-related 
work experiences were valuable to them as college teachers. 

(^[uestlon 7; variable - staff needs more professional teacher education 

courses 

Table 34 (extracted from page 60, D-1) reports data related to this 
variable. 
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Mo In for- 

Strongly Mildly Mildly Strongly nation or 
Disagree DisaRree Agree Agree N/A 

Frequency 21 19 41 7 5 

Percenta ge 22.6 20.4 44.1 7.5 5.4 

Table 34 . HzquzMj/ and catZQOJiy pzAAZJ/vtaat oi adminUtfuUoJU* 
eJUJUtudz tovmd tht ^toutmznt, ''Mi/ pfLtAznt iaculty 
needA moKZ pfioiMlomt tzackzK education cotiAAeA". 

It can be seen that a najority (51.6%) of the respondents feel that 
staff Bsflibers need additional teacher preparation courses. This compares 
the 41. 5Z (table 15 ) of the faculty who feel that more teacher prepara- 
tion courses would not improve their teaching effectiveness. It should be 
noted that there is a difference in the wording of these two questions. The 
faculty response does not Indicate that they do not need additional prepara- 
tion about teaching, but feel that teacher-preparation courses » as they have 
experienced them and perceive them, would not assist in improving teaching 
effectiveness. On the other hand, administrators feel more teacher prepar- 
ation courses are necessary for their staff. 

Question 8 ; variable - staff needs more audio-visual techniques instruction 
Table 35 (extracted from page 61, D-1) reports data concerning this 

item. 



No Infor- 

Strongly Mildly Mildly Strongly matlon or 
Dis agree Disagree Agree Agree W/A 

Frequency 5 16 46 21 5 

Percentage 5.4 17,2 49.5 22.6 5.4 

F^eouency and oUejgofLy pe/icento^c admitvUtfiatofu' 
iittUudz tomJid the. itaXmznt, "My iacuJUy ntvU to 
IzoAn moKz about zloAMom tUiZlzation oi auLdio-vUwal 
mXiAAjoJU and ^echiu^ueft". 



Table 35. 
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72.12 of the adninistrators feel that their staff needs updating in 
the area of audio-visual instruction. This is quite conparable to the 
69.2% (table 16) of the faculty who feel that they need additional train- 
ing in this area. 

Question 9; variable - staff needs educational psychology instruction 
Table 36 (extracted from page 62, D-1) reports data relevant to this 

item. 



No Infor- 

Strongly Mildly Mildly Strongly nation or 
Disagree Disagree Agree Agree n/a 



F requency 4 20 51 14 

PercentagjB 4.3 21.5 54.8 15,1 



4 

4.3 



Table 



_36. F>ie<jaenci/ and CAUgoAif ptAcznXagz adbUnUtfuUonA* 
(UtUudt tom/Ld thz ^Mmznt, ^% iacuJUy nMdi to 
iMn moJit abotU cloAMom uJUJUziaJUon pfUnUoUA 
leoAtUng anifoK inUfiucZion" , 



It can be seen that 69. 9Z of the administrators feel that their 
faculty is in need of additional instruction in applications of educa- 
tional psychology principles. This compares with 59. 7X (table 17) of 
Che faculty who have the same feelings. 

question 10; v ariable - staff needs to individualize for student abilities 

Table 37 (extracted from page 63, D-1) reports data related to this 
question. 
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No Xnfor- 

Stiongly Mildly Mildly Strongly aation or 
Disagree Disagree Agree Agree ' M/A 

frequency 9 16 36 27 5 

Percentage 9.7 17.2 38.7 29.0 5.4 

Table 37 . H^utncy and cajtzaofiy ptficznUagt oi adminlitfuUofu' 
dttUudiA tom^d 4ihe ^tatemtnt, "Mff iamtty need* to 
teoAM mzthodA to make thtOi iMtnuction mofiz fitipoMivt 
to ittdlsfidual ^tudznt diUoAenctA in ablUty"» 

A majority of the adainiatratora (67.7%) feel that their staff needs 
^raining in order to make their instruction more responsive to student 
individual abilities. This percentage is quite comparable to the number 
of faculty nasibers (72.12) who have the same feeling about themselves. 

Although the need for more effective individualisation has undoubtedly 
always existed » the open admission policies and equal opportunity programs 
initiated on college campuses within the last decade have imdoiAtedly 
focused attention on this topic. The interviews with college staff in- 
dicated that the need to make the curriculum and instructional techniques 
relevant and practical to a wide range of student abilities is a major 
concern to educators. 

Q uestion 11 : variable - staff needs to individualize for student interests 
Table 38 (extracted from page 64, D-l) contains data relevant to this 
variable. 



Prcgtiency 
Percentage 

Table 38. 



Strongly Mildly Mildly Strongly 
Jiaagree Dieagree Agree Agree 



No Infer- 
nation or 



7 

7.5 



16 
17.2 



43 
46.2 



23 
24.7 



4 

4.3 



fMquzncy and cattgoAif p^A&tntage. oi adniini6tna;toJu' 

to ItoMi mzXhodA to mofee tkzAA AMifu^dUol^ moKZ mpon- 
4^ve to indi\f4dual ^tudwt dlHeAznctA in intMAtA". 



The adminiatrators C70.9Z) and the faculty (70.02) both feel that 
further training in thia area of teaching ia deaireable. 

Question 12 : variable - staff needs instruction about psycho-social 

developnent of their students 

Table 39 (extracted from page 65. 1>-1) reports data related to thia 

topic. 



Mb Infor- 

Strongly Mildly Mildly Strongly nation or 
Diaagree Diaagree Agree Agree M/A 

Frequency 12 21 39 16 5 

Percentage 12.9 22.6 41.9 17.2 5.4 

Table 39 . FAzqazncy and cat^oJiy pzAAtntage. admitiUt/uutofU* 
attitude tom/id tht ^toJtmtnt, "% pnuwt iaciUty 
mzd6 to know ino>te about thz p^ycJhO'^ocJLat dzvzJtopimnt 
oi tht contmpofLOJuf Z yeoA, cottzgz 6tudznt^'. 



The above table indicates that 59.1% of the administrators feel that 
their staff needs instruction in the area of psyche-social growth of the 
contenporary college student. 60. 2Z (table 20) of the feculty feel that 
they need such Instruction. 



32 



Quotton 13 : variable - staff needs training about new instructional 

trends 

Table 40 (extracted from psro 66, D-1) reports data related to this 
variable. 



Frequency 
Percentage 

Table 40. 



Strongly Mildly Mildly 
Disagree Disagree Agree 



6 

6.5 



No Infor- 
Strongly nation or 
A«f«o N£A 



20 
21.5 



43 
46.2 



19 

20.4 



5 

5. -4 



Hz^uzncy and cat^gonxf pe/tceittgde oi adninUtfiatou* 

need4 to knoim mofiz about won iMtnuctionaJL tkiiuU at 
tht hlgheA Ziducation ievet". 



More than 66X of the adodnlstrators agree that their staff needs 
further Instruction about new instructional trends. It has been reported 
(table 21 ) chat 79. 9Z of the faculty feel that they need such education. 

Question 14 ; variable - staff needs to know nore about 2 year college 

philosophy and organization 

Table 41 (extracted from page 67, D-1) reports data concerning 

question 14. 



Frequency 
il - fce nca ge 

Table 41. 



Strongly 
Disag ree, 



13 
14.0 



Mildly 
Disagree 



Mildly 
Aftree 



Strongly 
Agree 



29 
31.2 



36 
38.7 



10 
10.8 



No Infor- 
mation or 
N/A 



5 

5.4 



fn,pxtuzncy and catzgoKtf pe^certCoge odmiM^tnatof^* 
attUudz touxvid Xhz htaJUmnX., "My pfiz^znt iacu 
nzzdA to fenoM? mon.e. about tht ph>Uo6ophy and OKgat,, .aJUon 
oi 2 yzjoJL coUzgu", 
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lable 41 indicates that about half (49.52) of the adninistratots 
feel that their staff needs to learn nore about the purposes and structure 
of two year colleges. Table 22 reported that aloost the eame percentage 
(47. 4X) of the faculty feel that they need nore background concerning this 
subject. 

Question 15 : variable - staff needs updating in own discipline 

Table 42 (extracted from page 68, D-1) presents data concerning this 
variable. 

Mo Znfor- 

Strongly Mildly Mildly Stronglv oiation or 
Disagree Disagree Agree Agree W/A 

Frequency 12 27 32 16 6 

Percentage 12.9 29.0 34.4 17.2 6.5 

Table 42 . F^eauency and cojUgoKy poAca/Uagt oi odminlitfuutonA* 
attUtuU, tovxvid the, AtButmwt, "% pfiuwt iamJUy 
neec(6 apdatbig conctAninQ dtvtZopmwU in thtifi cm 
dUUpUnz\ 

Table 42 indicates that little nore than half (51.62) of the admin- 
istrators feel that their staff needs content updating. Table 23 reported 
that more than two thirds (69.42) of the faculty feel that they need dis- 
cipline area updating. 

The following table was constructed to show response relationship 
between comparable questions on the faculty and on the administrator 
questionnaires. 
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Question Content 
faculty needs — 



23 


7 


51.6 


4I.5I 


Teacher Preparation Courses 


24 


8 


72.1 


69.2 1 


Audio-Visual Techniques 


25 


9 


69.9 


59. 7 j 


Educational Psychology Principles 


26 


10 


67.7 


72. 1| 


Individualization for Abilities 


! 27 

1 


11 


70.9 


70.0 1 


Indivldualitatlon for Interests 


28 


12 


59.1 


60.2! 


Psycho-Social Growth 


29 

1 


13 


66.2 


79.9 [ 


Mew Instructional Trends 


30 


14 


49.5 


47. 4| 


Philosophy and Organisation 
of the 2 Year School 


31 


15 


51.6 


69. 4! 


Discipline Update 



Table 43 . PtAcinXogti 0^ "a^Kzt" KUponAti oH adnlnJUtnaJtoHA and. 
iacuJUy membzAA on compaJtabtz KUponAti, 



The table shows that high percentages of both the administrators 
and the faculty respondents perceive a need for continued education for 
present two year college teachers. 

This nay be glossed over by connBents like "The questions were loaded 
because everyone knows that we can always learn nore." Granted that the 
questions, since they were designed by educators to assess perceptions of 
educators concerning education needs, relate to educational needs, the 
questions do not ask "Can you learn o»re?" about specific topics but 
asked Instead, "Do you need to learn more?" The interpretation of 
responses, therefore, becomes valid and meaningful. 
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It should be noted that although Table 43 indicates a dual perception 
of need for further education of two year college faculty, further analysis 
stimulates a serendipitious question. It is to be understood that the 
faculty percentage response indicates that the percentage of respondents 
feel that they thenselves need specific instruction. The administrator 
response only tells us that they feel that aeoibers of their staff need 
training in a specific area. Whether their response means some. much, 
or all of their staff needs some training is not known from this question- 
naire. However, because such a large percentage of teachers feel that 
they themselves need instruction, one must wonder about the perceptions 
of administrators who responded "mildly disagree" and es pedally about 
those who responded "strongly disagree" to statements about educational 
needs of their faculty. 



question 16: variable - staff use of behavioral objectives 

Table 44 (extracted from page 69. D-1) reports data relevant to this 
variable. 



Frequency 
Percentage 

Table 44, 



No Infer- 

Strongly Mildly Mildly Strongly nation or 
Disagree Disagree Agree Agree N/A 



5 

5.4 



25 
26.9 



37 
39.8 



18 
19.4 



8 

8.6 



F/teauencf/ and caXtgoKy percentage oi adminlit/uutoiu* 
bzhav^oJial obizcZLvti", 



The above table Indicates that 5^.2% of the administrators perceive 
chelr faculty as utilizing behavioral objectives in their instruction. Table 
24 reported that 84.02 of the faculty reported that they use such objectives. 
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Quaation 17 : variable - areas needing to be strengthened 

This was an open-ended type question. Responses were collapsed into 
nine general categories. These were: business- industrial developnents • 
student needs Job narket» evaluation needs » teaching methods » organisation* 
decision aaking» finance » coomittee credit » other. The following table 
suasMrlzes these categories from data located on pages 70 and 72 in D-1. 



Category 


Freeuenev 


Percentage 


Business-industrial development 


23 


2A.7 


Student needs 


9 


9.6 


Job oarkee 


2 


2.1 


Evaluation needs 


9 


9.6 


leaching methods 


15 


16.1 


Organisatien-decielon-making 


1 


1.1 


Financial 


1 


1.1 


Coomittee credit 


1 


1.1 


Other 


7 


7.5 


No Information 


36 


38.7 



Table 45 . ffLzquzncy and cattgoKy pzAAZmJtOQt oi adminiUfuutoHA 
in KzAponAt to qu,utLon 17. 



It was possible for respondents to make more than one comment. All 
comments are located in Appendix D-2. 

A perusal of Appendix D-2 indicates that major concerns deal with up- 
dating of knowledge to make offerings practical to present industry-business 
demands and the application of learning theories to improve instruction and 
make tt more student oriented. 
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Quastlon 18 ; variable - aathod of reoediatlng 

Data on pages 71. 73, and 7S report responses which were collapsed 
Into several categories. The following table suBBarises that data. 



Category Frequency Percentage 



Curriculum planning 8 8.6 

Seoinars-vorkshops 29 31.2 

Better coomunication 16 17.2 

Release tine 9 9.7 

Snaller teaching load 1 1.1 

Financial help 3 3.2 

Other 8 8.6 

No Infomation 36 38.7 



Table 46 . F^ie^uencif and cojUgofiy pMzntagt oi adminUtftatoKA* 
AUfonAz to qatition t$. 

All cor *ents are located in Appendix D-3. Most suggestions re- 
late to further specialised education in the fom of workshops and 
conferences. 

Question 19 : variable - suggested course foraat 

This question Is similar to question 35 on the faculty questionnaire. 
It was possible for respondents to check more than one item in the ques- 
tJon. Table 47 (extracted from pages 76 through 82 In D-1) provide data 
related to this variable. 
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Characteristic Frequency Percentage 



Xnaervlce fomat on ay campus 


66 


71.0 


Course should be on 4 year caapus 


21 


22.6 


Workshop format 


39 


63.4 


On my campus with instruction observation 


26 


28.0 


Traditional format 


21 


22.6 


Grant college credit 


38 


40.9 


Other 


8 


8.6 


Mo Information 


12 


12.9 



Table 47 . f^azncy and catttjoAy p^ACMtagt oi wpoMU o^ 

adnuMUtnatoJU duVUng that iiUuAt cotuui oUwjug^ 
AMcJbidt thz 6tat€d chaAacteAl6tleA. 

Similar to the response of faculty, administrators felt that courses 
should be offered on-site and follow a workshop format. The similarity 
between administrators (22.62) and faculty (22. IZ) who desire the tradi- 
tional three hour format is striking. 

Question 20 ; variable - service provided by 2 year school 

This question ascertained what facilities or services might be pro- 
vided by the two vear school if courses were offered on their campus. 
Table 48 (extracted from oases 83-86) provides data relating to this 
question. 



Facility or Service 


Freeueaey 


Percentage 


Facilities 




71 1 


Input 10 program design 


57 


61.3 


latemshlps (with pay) 


3 


3.2 


Internships (without pay) 


31 


33.3 


Internships (with or without pay) 


6 


6.5 


Other 


11 


11.8 


So laforaatien 


14 


15.1 



Table 48. f^equ^ncy and eojUgofiy pvuLMtagt oi KzApoMt oi adninr 
UtAoXoHA Mfio itJU that tkzAJi ifUtUutlon could pno\fldt 
thz indicated iacAJLUUu ok 6e%v^e6. 



The table Indicates that the aajority of schools could provide facili- 
ties and would like program input if future courses were to be offered 
on-site. 



question 21; variable - Bachelor's level programs should be designed 

specialising in the instruction of potential 
2 year college teachers 

Table 49 (extracted from page 87, D-1) provides data relevant to 
this variable. 



Frequency 
Percentage 

Table 49. 



Stronalv 
Disagree 

29 
31.2 



Mildly 
Disagree 



Mildly 
Agree 



Strongly 
Agree 



No Infor- 
mation or 

N/A 



19 
20.4 



22 
23.7 



19 

20.4 



4 

4.3 



F^eouencf^ and c/ittQOfvi ptAczntage. o(( adminiAtfuUo>u ' 
outtitudz, towoAd tht statement, "Speciiic coa^ue^ 
should be oUz/ied ioK vottntlal 2 yzoJi coiJttgt teachzKi 
at the, BachOoK's UvU", 
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Again there is a strong slnllarlty between the responses of the 
administrators (44.1%) and the faculty (46. OX, table 25) who agree with 
the stateflttnt. 

Question 22 ; variable - Masters level prograns should be designed 

specialising In the Instruction of 2 year 
college teachers 

Similar to question 38 on the faculty questionnaire* this question 
attempted to ascertain the need for special courses for 2 year college 
teachers at the masters level. Table 50 (extracted from page 88, D-1) 
provides data ceacemlng this item. 



No Infor- 

Strongly Mildly Mildly Strongly mation or 
Disagree Disagree Agree Agree l^f^ 

Frequency 9 8 27 44 5 

Percentage 9.7 8.6 29.0 47.3 5.4 

Table 50. fKzqutncif and cojttao^y p9Acwtagt oi aMnUtnatofu' 

be oii^Aid ioK 2 yzoK coUzgt txachtM at thz mAWCi 
ItvU". 



Administrators (76.3%) and faculty (71.4%, table 26 ) feel that special 
courses for 2 year college teachers should be offered at the master's level. 

Questions 23 and 24 ; variable - student need for available personnel 

qualified to offer remedial instruction 

These two questions relate to provision of remedial instruction 

especially in the areas of reading, mathematics* composition* etc. Table 

31 (extracted f non-pages 90 and 91, D-1) report data relevant to these 

questions. 
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'We have Btvr 

dents who need No Infor- 

renedlal Strongly Mildly Mildly Strongly nation or 

Instruction*. Dieaaree Disagree Agree A«ree N/A 

Frequency 2 3 16 67 5 

Percencage 2.2 3.2 17.2 72.0 5.4 

•Our staff can No Infor- 

provide such Strongly Mildly Mildly Strongly nation or 

ins t rue t ion ' . Disagree Disagree Agree Agree H/A 

Frequency 7 10 33 36 7 

Percentage 7.S 10.8 35.5 38.7 7.5 



Table 51 . fxiquzncy and catZQOfiy peACZntagg oi adminUtfiaXofu' 
^ZAponAZA to ^ueA^tcoitA 23 cmiL 24. 

The above table indicates that there are students in the 2 year 
colleges who need renedial instruction. In respect to this questiout 
in the personal interviews, nany adninistrators responded that they 
had apecial services (study centers, a snail specialised staff, special 
aaterials and curriculum) to handle these "problems". However, nany 
also stated that most dassroon teachers are not presently able to a 
acconodate to these atudents. The open-ended questions (faculty question 
i^AO and adninistrator question #29) as well as questions 26 and 27 on. the 
faculty questionnaire and questions 10 and 11 on the adninistrator ques- 
tionnaire tend to confim this. 



Queatlons 25 and 26 ; variable - student need for and available personnel 

qualified to offer guidance aervices 

Table 52 (extracted from pages 92 and 93, 0^1) provides data related 



to these questions. 
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'We have students 



%fho need guidance 
for transfer to 
4 year schools*. 


Strongly 
DissKree 


Mildly 
Disasree 


Hildly 
Asree 


Strongly 
Agree 


Nb Infer* 
nation or 
M/A 


Freauency 


5 


9 


21 


SO 


8 


Percentase 


S.4 


9.7 


22.6 


53.8 


8.7 


*We have staff 
who can give 
necessary 
guidance*. 


Strongly 
Disasree 


Mildly 
Disagree 


Mildly 
Asree 


Strongly 
Agree 


Mo Infer* 
nation or 
M/A 


Frequency 


2 


13 


26 


43 


9 


Fercentase 


2.2 


14.0 


28.0 


46.2 


9.7 



Table 52 . F^c^uenct/ and CAtzQofu) peACMtOQz oi adminlitnaXofu* 
KUpOMU to que^tiCM 25 and 26, 



The above table indicates that 76. 4X of the adninistrators agree 
that they have students who need transfer guidance. 



Question 27 ; variable - increased guidance contact 

Table 53 (extracted from page 94, 0-1) provides data relevant to 
this question. 



Frequency 
Percentage 

Table 53. 



Strongly Mildly 
Disagree Disagree 



Mildly Strongly 
Agree Agree 



No Infor- 
mation or 
N/A 



1 

1.1 



9 

9.7 



29 
31.2 



46 
49.5 



8 

8.6 



ffLZjqazncy and aUzgofuf peActntage, oi admijfiUtAJUou* 
aXtUudt tm^xwi tkz 6tiUanznt, "TlieAe 6houJtd be gKeAtzA. 
conlact beXi*!zeji two and iouA. yejvi 6chooli to pnovidz 
guUxlanct. ^eAu^cce^ to itudejfVU". 
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In spite of responses to the preceding question, it csn be seen that 
a large naiority (80. 7X) feel that more cooonmication in the area of 
guidance services is desired by 2 year college adninistrators. 

Question 28: variable - greater articulation between 2 and 4 year schools 

This question expands upon #27 to include articulation between 2 and 

4 year schools but not liaited to guidance topics. 

Table 54 (extracted fron oage 85, 0-1) provides data related to this 
question. 



Frequency 
Percentage 

Table 54. 



Strongly 
Disagree 



Mildly 
Disagree 



Mildly 
Agree 



Strongly 
Agree 



N6 Infer- 
BMtion or 
N/A 



0 
0 



4 

4.3 



27 
29.0 



56 
60.2 



6 

6.5 



F^tequenci^ and eojUgoJUf peAcento^e oi adiUnl6tna;toJu* 
attUudz XOHkud thi, ^tatanznt, "Thhiz should be gfieatVL 
coiUact to pno\fldz tuvUaUation bedoeen 4ioo OMid iovJi 



The above table indicates the large percentage (89. 2X) of adninistra- 
tors who -eel that strategies and structures to iaprove conaunication between 
2 and 4 year schools is necessary. 
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Qwtioo 29 1 variable - open-ended coanenee 

Forey-one ol the respondents added eoaaents to the questloansice* 
These conents are located in Appendix D-4. 



APPENDIX Al 

Blank Faculty Questionnaira 



R^tMTch and Development Complex 
State University College at Buffalo 
1300 Elmmod Avenue 
Buffalo, New York 14222 



FACULTY QUESTIONNAIRE 



This questionnaira is one part of an exploratory survey being conducted by the 
Research and Development Comjplex of the State University College of Buffalo to assess 
educational needs of two year college faculties. Since this questionnaire is anonymous, 
please antum all sections as completelv as possible. 

Most of the questioni are of the multiple choice format and need no explanation. 
l^owever« those questions that Include a rating scale all follow the form of ranking the 
strength of your agreement with the statement. Please CIRCLE the response which agrees 
most closely with your opinion. 

in any case where you went to meice additional comments in response to a question, 
please do. 

After completing the questionnaire, please return in the stamped, iddrossed en- 
velope provided. 



1- 



1. Course(s) presently teaching 

a) 

b) 

c) - .. 

d) 



2. Age 



21.26 46-50 

26-30 51 55 

31-35 56-60 

3640 51-65 

4V4S over 65 



3. Highest Degree Attained 



High School 
Two year degree 
Bachelor's degree 
Master's degree 
Ooctor'S'degree 



4. Major Area of Study (e.g. Sociology. Chemistry, Nursing) 



5. State certification or professional license (if any). 
Specify area 



Number of hours beyond highest degree 

0-5 16-20 

6-10 2125 

„ 11-15 26-30 



More than 30 



Total niimber of hours in education or teacher preparation courses 

0-5 16-20 

6-10 21-25 

_ 1M5 26-30 

More than 30 



Questions 8-14 include part-time experience 

8. TOTAL number of years in work experiences (e.g. business or industry) related to my 
present teaching area 

0 16-20 

1.5 21-25 

6^10 - 26-30 

11.15 More than 30 



TOTAL number of Vi=jrs in teaching 

0 
15 



16 20 
21-25 



6 10 26-30 
1115 More than 30 
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TOTAL number of years teaching at two year college level 

0 16-20 

1-5 21-26 

6^10 26-30 

IMS More than 30 



TOTAL number of years at present institution 

0 16-20 

1-5 2126 

6-10 26-30 

More than 30 

TOTAL number of years teaching secondary level 

0 16-20 

1*5 21-25 

6-10 26-30 

11-15 More than 30 

TOTAL number of years teaching elementary level 

0 16-20 

1-5 21-25 

6-10 26-30 

^^-15 More than 30 

TOTAL number of years teaching other (e.g. military services, four-year college) 

specify:.. 

0 16-20 

1-5 2125 

6-10 26-30 

IMS More than 30 

I presently belong to a teachers' association or teachers' union 

yes no 

If yes, please list _ . 



I presently belong to other professional groups 

yes no 

If yes, please list _ _ _ 



i have publications in teaching-related areas: 

yes .no 
I plan to be teaching at the two year college level four years from now 

yes . no 



If not, i will be 

teaching at 4 year college 
teaching grade M 2 
out of teaching 
retired 

other teaching (e.g. military, industry, government) Please specify 

My teaching-related WORK experiences (see question 8) have been of value to me as a 
2 year CO I lege teacher. 

Strongly Disagree • Mildly Disagree • Mildly Agree • Strongly Agree ■ Not Appropriate 



My previous TEACHING experiences (questions 9-14) hair-: been of value to me as a 
2 year college teacher. 

Wrongly Disagree - Mildly Disagree - Mildly Agree • Strongly Agree • Not Appropriate 



My educational experiences (questions 3-7) have been of value to me as a 2 year college 
teacher. 

Strongly Disagree - Mildly Disagree • Mildly Agree - Strongly Agree • Not Appropriate 



I feet that more teacher preparation edi^ation background would increase my teaching 
effectiveness. 

Strongly Disagree - Mildly Disagree - Mildly Agree • Strongly Agree 



i need to learn more about the use of audio-visual materials and techniques. 
Strongly Disagree - Mildly Disagree - Mildly Agree • Stronjiy Agree 



i need to learn more about principles of learning and/o. instruction. 
Strongly Disagree • Mildly Disagree • Mildly Agree • Strc>.gly Agree 



I need to l^rirn to make my instruction mo.''e resoonsive to individual student differences 
in ability. 

Strongly Disagree Mildly Disagree - Mildly Agree ■ Strongly Agree 



I need to learn to make my instruction more responsive to individual differences in 
interests. 

Stronyly Oisagrtie Mildly Disdyret • Mildly Agree • Strcnfy Agrjtr 



I neerj to know more ahout the psycho social develop ment of the contempor ary 2 /Har 
coUeqf: student. 

Strongly DiM^jr^e Mildly OtStVjrev Milflly Agree • Strongly Agree 



A- 

29. I nop(J to know more about new instructional trends at the higher education level. 
Strut. giv Dmgree - Mildly Disagree - Mildly Agree • Strongly Agree 

20. I need to know more about the philosophy and organization of 2 year colleges. 
Strongly Disagree Mildly Disagree • Mildly Agree ■ Strongly Agree 

31. i need updating concerning developments in my own discipline. 
Strongly Disagree • Mildly Disagree • Mildly Agree • Strongly Agree 

32. My instruction utilizes behavioral objectives. 

Strongly Disagree • Mildly Disagree • Mildly Agree • Strongly Agree 

33. i 'm presently taking college level courses. 

yes no 

34. For my own enrichment I would like to see courses offered which cover the following 
specific topics 



35. fn reference to question 34. such a course should have the following format or characteristics, 
(check more than one if desired) 

in-service on my campus 
on 4 year college campus 
workshop 

on site training and observation by instructor 

traditional 3 hour courses but covering topics mentioned in question 34 
count as credit for next degree or certificate 
other specify _ ... 

36. If such courses were offered, J would enroll for them. 

Strongly Disagree • Mildly Disagree • Mildly Agree • Strongly Agree 

37. I feel that specific degree programs should be offered for POTENTIAL 2 yeat cclle'je 
teachfjrs at the Bachelor's level. 

Sf-ongl)/ Oisnyroe Mildly Disagree • Mildly Agree - Strongly Agree 

38. I that soorifi': degree programs should be offered for potential en^for curre )t 
2 /e.ir co'lt'^e teachers at the Master's level 

Ztr-.ih^i / Oi'-yHifrm} MiUlly Di%aqr(i(f Mildly Agree ■ Strongly Agree 
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I feet that in se-vice courses should ue of fe'ed to current 2 year college teachers. 
Straicfy Oisagi ee • Mildly Disagree • Mildly Agree - Strongly Agree 

Please use this spo^ for additional ccmments: 



APPENDIX A-2 

Blank Administrator Questionnaire 



Research and Development Complex 
State University College at Buffalo 
1300 Elmwood Avenue 
Buffalo. New York 14222 



ADMINISTRATIVE QUESTIONNAIRE 



This questionnaire is one part of an exploratory survey being conducted by the 
Research and Development Complex of the State University College of Buffalo to assess 
educational needs of two year college faculties. Since this questionnaire is anonymous, 
please answer all sections as completely as possible. 

Most of the questions are of the multiple choice format and need no explanation. 
However, t^ose questions that include a rating scale all follow the form of ranking the 
strength o^ your agreement with the statement. Please CIRCLE the response which agrees 
most closely with your opinion. 

In any case where you want to make additional comments in response to a question, 
please do. 

After completing the questionnaire, please return in the stamped, addressed en- 
velope provide^. 



1- 



PART 1. The following 22 questions refer to staff recruiting needs and practices. 



1. 
a) 



Availability of 2 year college teachers (Checic both a & b) 



Below are the characteristics/traits 
M^iich I have looked for when recruit- 
ing. (Check more than one if desired) 



Preparation level 2 year degree 

Preparation level Bachelors 

Preparation level Masters 

Preparation level Ph.D* 

Prior 2 year college teaching experience 

Prior teaching experience other than 2 year college 

Prior teaching-related work experience 



b) 



This is the % to which i have 
been successful in obtaining 
an instructor with the traits c 
checked. 



Less than 
5C% . 



SQS^ . „9Q% 10r<% 



2. Areas of Preparation (Check both a & b) 

a) Below are the areas of educational 
preparation I look for when re- 
cruiting. (Check nr>ore than one 
if desired) 



Vocational 

Teaching 

Academic 

Other (please specify) 



b) 



This is the % to which ! have been 
successful in obtaining an instructor 
with the traits checked. 



Less than 



50% -SQ3L_2S% 90%. 100% 



i— 



i 

u - 



••-t- 
----+- 



I- 



3. Sex (Check both a & h) 

a) When I am recruiting. I tend to choose. 
'Check more than one if desired) 



Male 
Femaie 



b) This is the % to which I have been 
successful in obtaining en instructor 
with the traits checked. 



Less than 
50% 



50% . 75% . 90%. 1 



, 10Q| 



4 Method of recruiting new staff members (Check both d & b) 

a) I Dresently use the following methods b) 
of recruiting- 



Professional conferences 
B< application 

A^lverfising m journals, rMpprs, etc. 
Contact with 4 yedr oo's 
Worfl of mouth 
Other 'sp*»cify) 



This is the % of success of 
recruiting methocs. 

Less than 
50% 50% 75% 90% 



1 00% 



5. Sources for recruiting new staff members (Check both a & b) 

a) i presently use the following sources b) 
when recruiting. 



4 year colleges 

4 year colleges with specific 2 year culloje 

preparation programs 
other 2 year schools 
industry or business 
K 1 2 teachers or schools 
other (specify) 



This is th(* % of success of recruiting 
methods. 

Less than 



50% 


50% 


75% 


90% 















6. I feel members of my present faculty has sufficient teaching-related work experiences. 
Strongly Disagree MiMly Disagree • Mildly Agree • Strongly Agree 

7. I feel members of my present faculty need more professional teacher education courses. 
Strongly Disagree • Mildly Disagree • Mildly Agree • Strongly Agree 

8. I feei members of my present faculty need to learn more about classroom utilization 
of audio visual materials and techniques. 

Strongly Disagree • Mildly Disagree • Mildly Agree • Strongly Agree 

9. I feei members of my present faculty need to learn more about rlassioom utiiizdtio.i 
principles of learning and/or instruction. 

Strongly Disagree • Miidly Disagree • Mildly Agree ■ Strongly Agiae 

10. I fee! members of rry present faculty need to le?rri metrods to make their instruction 
more responsive to individual student differences in ability. 

Strongly Disagree ■ Mildly Disagree • Mildly Agree • Strongly Agree 

11. I feel members of my present faculty need to learn methods to make their instruction 
more responsive to individual student differences in interests. 

Strongly Disagree Mildly Disagree • Mildly Agree • Strongly Agree 

12. I feel members of my present faculty need to know mo-e about the psycho social 
flevelopment of the contemporary 2 year college student. 

Strnngly Disagrnf; Mildly Disagree Mildly Agree Strongly Agree 
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13 I fe*»l ri al mRrrb«»rs niy present faculty need to know more about new mstnu t;i)niii 
S7rM//(/// Df'iih/no Mh^/t/ DfSiifjrf}^* MtUh/ Agree • Strongly Agrffo 



I feel thjt rftembtffs jf iny present faculty need to know more about the priilosophy 
and organization of 2 year colleges. 

Strongly Disagree Mildly Disagree • Mildly Agree • Strongly Agree 



I feel trial members of my present faculty need updating concerning developments 
in my own discipline. 

Strongly Disagree • Mildly Disagree • Mildly Agree • Strongly Agree 



My faculty utilizes behavioral objectives. 

Strongly Disagree Mildly Disagree • Mildly Agree • Strongly Agree 



Specific areas needing to be strengthened {i.e. relevancy to current needs, relevancy 
to current knowledge and technology, appropriateness to theories of ledrning, etc.) 
Please specify 



These areas needing to be strengthened might best be remedied by: (Please specify) 



If courses were offered, the following format or characteristics sho»j;d be ^riciudeH 
(ChecK more than one if desired). 

in-service on my campus 
on 4 year college campus 
workshop 

on site training and observation by instructor 
traditional 3 ^our course but covering relevant topics 
count a? credit for next degree or certificate 
other (sp*»cifv/ 

If courses were to he on site, my institution could provide 

f<f.:ilfties 

irouf to pror^rcim ies^qn 
tnternsrips Witt) ^;a^ 
int^rnsnios witho'it pav 

Srwf^r s *hoiilr| be offered for POTENTIAL 2 year colL'fjo tcadu-rs at the 

*3c>0^••=^^**r3 i^jv^'i. 

V' , , O v/v • ' V^/^'/y Ut^^Ki'ife Mildly Agree Strongly Ajter 

Sci»:^.fir. .r%frs ,r.r; i» | f)*. off :'.»^J for ? y?ar college teachers at the ^/^ inrpr , Wrvet 
S/^i-'r/'y LJ','jii'*y Mtlfii, Ofi<rjrr:o M'hUy Agrtie Strongly A./ree 
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PART 2. The rem«iinm9 questions refer to specific student needs. 

23. My institution hiss students who have need of remedial or developmentdt courses in 
basic rediitng, mathematics, composition, etc. * 

Strongly OfSJifret* Mikity Disagree • Mildly Agree • Strongly Agree 

24. My ^^tar! tuiv. personnel academically qualified to accomodate to tho students in 

question 23. 

Strong', Mildly Disagree • Mildly Agree • Strongly Agree 

25. Stiiiicr u > : y irtstitution need guidance services for transfer to four year colleges. 
Str:)*'y ; . ' ./ r/c* Mildly Disagree • Mildly Agree • Strongly Agree 

26. Mv >tw. . .i.*nt back(jround to provide guidance services in question 25. 
Stronjf y D .■ ■■/ t' Mildly Disagree • Mildly Agree • Strongly Agree 

27. I beiieve . . uut be Ljreater contact between two and four year schools to provide 
qii dj.*. r«> suidonts. 

Strongly D i<i ;r»'t' Mindly Disagree • Mildly Agree • Strongly Agree 

76' I •^1''^*' • • a>'>'jM greater contact to provide articulation tjoiween two year 

schooK jf 1 -'^'vr ,^Vir schools. 

y V.' /ri^'*' /Vf/A/Zy' Disagree • Mildly Agree • Strongly Agree 
29. 1 >' /> ^i;> jcf.' for a^rJitional comments that you feel might ?vHp this survey be 
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Responses to Faculty Questionnaire No. 34, "For my own enrichment 
I would nice to see courses offered which cover the follojving specific 
topics" categorited by school and totaled. 
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SdiooU 



5^'6Jecr . 1 2 i 4 5 6 7 i TOTAL 


j 

Administration | 2 


1 


1 


1 




3 


2 


1 


11 


Audio VUual fall aspect:;) 1 12 


7 


7 




3 


3 


5 


5 


42 


Account inj> j I 


1 


2 






5 


2 


3 


14 


Aarlculcurc ■ 2 
















2 


Arts • 3 


1 







-■ ■ . - 
5 




2 




12 




1 






2 




2 


10 




1 








1 




1 


Analysis | J 3 


V'" — 








1 


1 


5 


1 

Algebra j 


> 

1 














1 




1 










1 




1 


j 

Anthropo'ogy | 






1 


1 




1 ■ ■ 

• 




2 


Arrhaeolo^sv ! 








1 








1 


i -i 

A*\^ther ic.-i j ] 












I 
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3 :.>I oi^v 


1 2 ' 
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1 
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1 


2 




3 


14 
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I^»is : ■-;.*<; H Methods 
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J. 
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3 


1 


6 


1 


' i 1 
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^^^^ 1 


1 
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... ^. 1 

1 

1 1^ 

1 

I ' 

1 1 


1 

1 1 


! 

1 

1 








2 


1 


? 

1 

L 








2 


-..i /: •>r il if! ios ' 


•• \r 

^ ! 


t 
1 


1 1 

"7" ! 

f 






4 




■ \ \ ] 

1 t 1 
' 1 . J. _ 
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I 

• in 7 * III 
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! * 

•npur'»r ?r'>^c itr:^. . ^ A ; 1 ; 1 


1 T r 

._.! 1 
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1 


i 
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T r — 
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! i 

- r--t 
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2 
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2 ' I 2 ! 1 1 


2 
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S<!8JtCT 



jUjmrou n icat Ion ( fnterpersonal) 



^nmp u ter AHHtated Instruction 



Cony} ute r Math 



Crart i 



C.I 1 ^*m! tts 



Coti ^'*rv it Ion 



ifn jmmin ity College (role of, etc>) 



Currv-nr Kyentd 



rot 



-1- Viij • ! i vt.' mapping^ 



: I • I. in: 



I 
I 
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Schooli 



suBJicr 


1 J 


2 


$ 


4 


5 


6 


7 


8 


TOTAt 








1 


1 




4 


2 


1 


1 


1 


Engineering 






1 












1 ^ 






3 




2 






2 




1 ^ 


Knvlronraent . aeneral 




2 






3 








6 


Kvaluatlon 




1 




1 


1 


1 


6 




IS 


r .!:»4-.it ion Techniques (Curr. Dev.) 






3 


1 


1 


3 


6 


X 


IS 


Knrt«>cr inolo^y 










1 








1 


Kthirs 














1 




1 


.Kun<lln>i 


















1 1 


First Aid 


















1 1 


i-.VKl Services , 














1 




t 

1 ^ 


Ferti -ir^iri 


















1 


r:irT.:nx/3olU 














2 




2 




















1 




















1 






1 


1 






1 


2 




6 
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1 


1 
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1 


' 2 


1 
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1 


4 
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t .... 
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3 
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1 
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3 
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1 


2 
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5 
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1 
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Motne Fronomics 
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1 
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2 
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3 


3 
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2 1 


1 8 
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School 



SUBJECT 


? 


2 


3 


4 


5 


6 
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S 
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1 ^' 


S iitiA iTV i 9 1 on 
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«# w V» L & 
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1 


2 








1 






1 






2 
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3 
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1 
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Faculty Responses to the Open-ended Question No. 40. 
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Mv propciratlon Wcks in tlio area of teaching Nursing in a two-year 
college so I feel f learned quite a bit about the two-year college 
Jitudent and Philosophy. Howevert when you apply (or try to apply) 
concenf!) of IndlvlduaiUed learning with 113 students and limited 
teacthlug faculty who do no necessarily support your views or have the 
experlou**e to Implement them (which I don't either!). It becomes very 
t rust rat lag. At least the "t radi t lonaT* way has some security of 
suoctV^s and It's difficult to go out on the limb and try to change 
suorcHri aad U*s diff icult to go out on the limb and try to change 
it. I feel this is the area where one experienced person could 
attord CO offer in-service training and supervision. (Not to be learned 
I r )r:r.al setting oolv.) 

A . v.;t; :;)tij» I have spcaL most of my time in four-year col U\v;es and 
am per- urbud at the attitude that two-year students are so different 
t;':ai ••Mir-vcMr sr^idonts, Cntil very recently, I have foiaul them very 
m«u:h like tour-year lower division students — in fact, (learly half 
or >tjr business students transfer credit. Open Admission — I'm 
surrv lo sav will operate to lower the level of many two-vear 
c )1 1 x^'^« 

! sio actively Involved In a doctoral prop^ram at U,B. . the 
t:u»u> ir takin..j additional courses does not interest me. However, 

• n .ihilirv of ^-^nt inn 10:4 involvement with Cene Stoffca, 
wUa extetisi.in courses m instructional media Is something that I 
w i:.f ti. d ». I :t?x presontly.'iuindllng two sections of the r-l\V. 
l aurs^* rii\d L.handU!d one n^c^j^n of a basic graduate media course 

: ' Hi' t rliT iCaiul vhy an instructor with 25 years of experience 
in thf? automt>clve field, isn't entitled to the same rank, title and pay 
I p^TS Mi wh > has sp^^ nt four to six years studying English, History, 

I Si'lit-/^* ta if if thoif teachers' Education Courses offered at 

•V. . : . ff 11 > ^'irwikvi Vocational Technology Education Programs 
w-Tf ,{ivK*:\ '!?iriru^ tho iiimmer at , it would really serve this area 

• * ' resent 1 /, if i»ne wants to take those courses toward 

. rr i ! . . i r: iori an^l a '!o>;ree, he or she must go to Oswego, which not only 

• * • » . r • .•xp' fi^f' buV also a family inconvenience. 

•'•* • • i.ivcw lo level of oompett^nrv needed at 

•;•/• ! ni»;.'h research needed as to uses of purely 

-.i:- : r; !'.«"'M<>r!iic.s , etc. — ll not u:;e«l or able 
> ' ^ In ^Iri^ five years out, dvies not muh of rhis 

" ' • ^!» ': * 'ir<\ •;;ioiil I wt/ fonr'Tit r-it e on up-dates for 

\ ' .• • r * 

r t.-!.tt-ier hris :urtif:ient ba<k i» rnmul in iii.i 
•j r T...' • er .. *•:• .•I;.---/r »:n.'i*irstand th<* prlu'Iples of tf-ach? n;;. 
.! ^'x frf foifh^T vho rerolv<»s t nv edtir.it I on d^'STee eit'ier 

I . I- .:. * :.\r ' r a :;r . 

T*:»- rwo •/♦•»ir i:\^uT :h cv! i to he SMb jecl -mat t er-or ierittMl , hxit 
••'V" t • !%• f .i.'i'I ; -I (ii h'/w to ♦"••acl; h f t eoi i ve 1 y . 
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8« [n many technical areas, Che likelihood of applicable courses being 
offered is very limited. This is because Che poCenCial enrollment 
for some areas (statewide) would be no more than six to ten people. 
Graduate credit specifically intended for those in nqr field is al* 
most nonexistanti 

9# How can a graduate institution, based on traditional Germanic 
elitist principles, hope to offer training to those Involved in 
philosophically-Democratic institutions? 

What experience will your "trainers** have? Will they be 
dedicated to the two-year college? Will they, in fact, be two* 
year college people? 

Do you believe that two-year college personnel can offer courses 
to or at your institution? Do you feel that the two«>year colleges 

\can offer in-service training to your students who wish to become 
two-year college students? 
fs there irony in your project? 

10. Difficult to obtain enough people on one campus needing the same 
type of course at a technical college. 

11. The biggest ^ap that I have found in education courses that I*ve 
taken has been that ti.e course has been lecture-type with only a 
tow exceptions. Those few exceptions have been labs or workshops 
dealing; with the piToduction of materials. It's rather amusing and 
mostly useless to take a course in, say, behavioral objectives, 
and be lectured on how to produce then or actually write them with 
nothing; said about how to y^e them in the classroom. The same holds 
tor TV, projectors, transparencies, computers, etc. It*s nice to 
see how a film is made or how a computer works, but of much more 
value to know is how it can serve my classroom . This is where formal 
education has been missing the boat. 

12. Your survey does not apply too well to me I do have cognates 

in hi(;her education, teacher training and educational philosophy in 
addition to my areas of specialization. I am active in regional 
and national associations. There are false assumptions that two-year 
college requires, in instruction, some mysterious (and as yet undefined) 
traininj; and that behavioral objectives are the "answer" to education - 
these iijt rather narrow, provincial views. 

13. ' rhir; is the first questionnaire I have seen this year (out of 

rhoti^ inds or so it seems) where I could understand most of the 

i '>ns ! 

14. r roui I improve my course — presentation, approach, effectiveness 

i f i :>.id : 

I. mori! equipment moneys 
1, tuition waivers granted 

3. more credit for in-service, factory schools, up-dating of 
myself in new and better ways of doing the Jobs I teach, such as 
mechanics license, NYS inspector, etc. 
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Perhai)?» .^ut tlr i. nt ctuolhwnt would make It possible to offer courses 
during -UiniTHir suu'! at I umI campuses. Make in-st*rvlce and other 
te.iiher tialnlag ourses luorf* realistic and In line with the "real 
worlil". DlsoarJ 'iw covered" traditional courses which are out of 
toucM wttn actuai teaching conditions. 

• ;r€Mr! Wo ntred an opportunity to take courses without having to 
rr.ivel so t.ir. 

; took a lOuiHt' in James .lovce at Buffalo last summer and enjoyed 
it vory miRh. At the lev.rl we are able to teach here, I'm not 
surp the cii.'St* ha-: anv di^r«.^.^t value In my classroom teach Ihr, but 
poraaps til is 1; i rc i van t . ~Wtiat we need (In my opinion) in two- 
v- tr .m11..v»>s \r,' -.-(rt. jvople with a good general education. We 
tuvf .nai'.. t tia.mirs la their specific subject areas, but we 

. • .V » 'rir •; tj.imcniry tluir Is (T presume) present in a group of 
oe -j'If *l;o :> ive i >;x'nerally wider background In the humanities and 
f '•' ^ • I " i n.-.-;, ft.^ m.-rtor what their specific fields. 

' •/a fi.;-ii:iae -^'.'t i nid js and rieedg — Perhaps one Is beyond this — 
aa.i 'u,r-, found «.>rio'7i niilieu ilready! 

y-.wto iro iRany or mv coi leagues that have expressed an Interest in 
:-. :r-;. •^ei h'a.; tfclip. i'-juos . These people have moved into teaching 
rr.:ri »i.i!!sr. ry and havG na educational background, l think many of 
'' i- o .-Mp'- w:v;!,i support a program dealing with teaching techniques. 

\ 'r.:.!:* ; m ' ' !o.:»orace proi^ram is useless for most two-year college 

.t'K -^ir i. j.r5 2 3-.;/ icc (iiificuU to answer because I have a U.S. and 
' t -rrov.; ec!i!-atl onal structure. (I.e. 30 hours in the 

ri- "tv w'.., u.-t ::t'S o:i i twii-vear level should have, worked In the 

• • ' ' ' ''I ^ '.•rohlenw these kids encounte'r." 



:'.;:t rii 'arvlilite to enter classroom for a field 
;-..ir^^'r i: ! Do-^^.fiv*' tad vork with professor - learning for both of 



' . ' .<'*ir :V r rwo y.^ir rolles;e instructors atmes at area of 

' • iVi ^ ./:-;» r«^jr/ :r.t: rat ion be available for two-year 
• • » rii-i I •;.i;terr> program. 

r \ :i...r(. ir^* ? v.'ii?ue. "Wf> all np*'d mon^.*' 

7 r..i-;t ^tr.-; pr-^ra::. in iiort LcuUure specialists whitth 



• > V ^H'l 5>'.: My fxp^Tlen-p has been rhnt th^ kin^f ot tralnin 
< '1 ^t-- o!..lar7 eriu^'it:i:m teachers is a^icrniate to t^M'-h in tiie 

r^rmrna ;• •/ rol!*.^.* r .,v'»ri ^-eater vabie is s*?rondary U*aruln^ ex-- 
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26. We need free tuition! 

We need cons t an t ugda t Inj^ t 
We need ec^u lament! 

27. In this geographical area, there are at present no programs 
offered which lead to a Bachelor's, Master's or Doctoral degree 
in Nursing. This Is a serious deterrent to educational advance- 
ment for those who are unable to leave the area to further their 
education. 

• a 

28. Four-year Inst icut ions with graduate programs should organize a 
Pectoral Program relevant to preparing teachers for work in two- 
year colleges. 

29. Two-year schools should be more career-oriented. We should Jtart 
de-emphaslzlng the traditional liberal arts programs. 

30. I think that technology faculty members across the state would 
respond to short courses (one-two weeks) In the summer — at SUC 
Buffalo. The courses would be most useful in updating mechanical 
and electrical technology faculty in their disciplines. 

Possible courses in electrical area: . 

1) Operational Amplifiers and Their Applications 

2) CMOS Circuit Design 

3) Minicomputers: Design and Application 

4 ) Opt oe lec t ron Ics 
Etc 

Also, courses in teaching techniques — a seminar » perhaps — 
would be useful. 

31. Paternalism Is nice but cooperation ard sharing Is a better approach. 
Even If you desire to deal with two-year college faculty in a 
paternalistic fashion » your programs and ideas can be marketed far 
moi'e efficiently by developing a posture of cooperation and sharing. 
Try It. [t may prove mutually rewarding! 

32. r feel a two-year teacher does not need specialized courses to pre* 
t>;ir*- for this environment. Why more specialization? We already have 
iMioMi^M. A Rood teacher Is not one that has taken 100 + 1 educational 
psvrhnlofljy, etc. courses! 

33. r ro»ilH buv Master's work not exceeding 12 semester hours In a 36-hour 
le^r^^o program. Tho emphasis should be on discipline content t since 

f ic'jI'^v prepare students for junior level work. 

34. What would be of most value - so much that I can't even measure It - 
vo.il'j iiplp frim rnur-ve;ir Institutions to get the teaching load 
in Kn^lish at the two-year collej^e lowered drastically. Our system 
is backwards. At the four-year schools, which take students In the 
tioper quart lies, teachers are not required to teach more than two 
roiaposition courses. While at the community college (many of them are 
open-dour, as we are), we teach four sections of composition In a five- 
section load, and our students come from the lower quartlles. It Is a 
tribute to the dedication of the teachers on our staff that our students 
•do as well as they do, but all of us know we are not able, because of 
sneer numbers, to do the best Job possible. You can offer all the 
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bent of . ^.ir?<t-s I or u \ auU ,slant iU'sr«?t^ pro«rams towafil two-year college 
rtJcuMiiii^ .4ad liuit i-; bi:t the real help would be the ln»i8tence 

bv roar-svat v-^llj-;- r.itultv thjt l^MohLiia loada muHt bt» Jowered at the 
two-vear 4M)llt.*^i» levt*l! 

Itv-jiervi.N- course:* are ottered to current two-viiar college teachers; 

toacii Dr» Hionuus Gordon's Teacher Hf foct IveneaH T rain ing to 24 
ta.uiltv at this .arapus right now. What we could use Is more ready 
-4v*cc*ss to rroJit ill Nt^w YorK State. 

i l»oU'!Vf exi . ; u-^je Vv)ik;utf with tovn^pt-oplo In field more J.nportant 
(juvt-ui le pri>;'i: iv>;-*, adol ?s. ent /cu I Id psychiatric units* etc.) once 
basiv.- t r .4»;\ . / .coonp I : -.hej. 

rtciiovo }ff >i shoui. .i in.rlude rosldont experience on good two-year 

'el:i*"i- too r* »w rvi^-vear ^•ol l 3>;e teav.hers hav»» broad enough background 
t.) i>»sL)* r!d r -a.- ci andvr;:»rnduate instruction. 

HeM-ve (pe-sua'.T lo above) that multiple Masters more important than 
adv.-w^t^d itandl-x iiiKcovt for updating in field). 

: :^aef;s r'm s wwhat: traditional. F ft.el chat, a good teacher must 
n^i.i-er .ont»-*nt regardless of the level (two-year, four-year, secondary) 
hi* *3 tea ''li-ig. 

• :r -j-hool^^ isuicxce.! location Fjakes it difficult for The faculty to 
lakr* f.: / 11' iia.^:^ of state uuivorsity facilities, ft would help if they 
vOwM hro :i^ht t\- ii.^ . 

triCikly, I ft^l chat most four-year faculty (as well as graduate 
s-hool facuLtv) should cone to the community college to learn how to 
t-^ic!i! I Just finished takini; two education courses at Cornell - one 
>f which was tau>;ht in th^- poorest manner and format that I have ever 

vittu^^sed In 2^ '/'^ars in education. 

A .io^rr?e srrjictured in such a way that the potential instructor gets 
■ioth the ire'i education and tae two-year college education course. 

^MnnunU; rr^llevo ^lys are I"'Pi>; workload is high. Concentrated workshops 
ir.vi npor.if: :, -^ractfral ln-servlc€> trainlna courses would be invaluable, 
r 117- takor. nuwro'js and hur^anistic education workshops which have 
... r : o.i ^ 'a;hlni> ido rab ly . f wish more academic disciplines, 
^ K ^ n^jj ^ vould o^ior o-antent courses utilizing these approaches. 

« " ' ■ ' ■ li- in^ a ri^;::l<:he r ' s J.:^f f e T r aining Course in active 
v!Xtrf^wly valuabie. Why must all of these courses 
.»r f vn p«?rsonnel and guidance area^? 

rwn-/«jr -oMr-^r fa:lJ^y are roo isolated - nood into I ] ect tiaJ stlmula- 

... -io..r:.^, . ..jrWsnop^i - in-^orvlr-e training - doosn • t matter 
^ » ' * i!<"r '11*- first of ail trivt?l moaoy w\ii<h ieave.*^ us in 

7 )ii ar<^ ' hIVi ijr a;rvr d-v-* ! opi-i^x ^luy PhO pr ujram that 

would s itf* two r'^I!.,^: i, f OP. * t Want to ;::) aM the way 

t-o ind^^.-ijrad cd*; •i?:L >n . ourses - and I aNo don't ::ant a PhD in 
mv -^wn f!*>ld. i ?ort of program whi rh ortisur^vs f have some knowledge 
in mv d:!*ripl;p.^ ar.'! a!.sr, ^ornf* <r»wled^i^ of how to toa^^h it. 



t 



44. L) Non-research or leu ted Doctorate degree for two-year college 
teachers. 

2) Some courses on this campus In summer and/or one academlc*-year 
degree granting on campus. 

45. Feel that any teacher training Institution should have strong 
affiliation with two--year colleges. And teach how to teach without 
methodology end all and be all (methodology should not be major 
emphasis as in training to teach kindergarten). 

46. have 300 RN*s ready to take courses in Nursing. 

47. I am involved in a Chautauqua*type program at Syracuse where I go 

a few days in the fall* a few days In the spring andg In the Interlmi 
write a report. Not a credit course; lt*8 like a workshop; you 
learn a lot. Very beneficial. 

48. We have no way anyone can get a BA in Nursing and it is impossible 
tor auy of the faculty to get MS or higher in Nursing. We can get 
a higher degree In Education but not in Nursing^related fields. 
Tuition Is out of sight at private schools who have suggested they 
might offer such courses. 

49. 1) No opportunities to get further credit except through own 
creativity which doesn't carry credit. 

2) [f there were opportunities to obtain credit while a two-year 
college teacher after masters* level , it would be taken advantage of. 

50. I would like to see more things received by four*year schools from 
two-year schools as innovations in the field of education i.e. 
more Informat ion*sharing - there's an informational component which 
doesn't get transmitted. 

51. Because of the tight job market, we are getting a lot of university- 
oriented teachers into the community college. 

[t seems many of them could use a comprehensive orientation to 
the conimunity college environment, its objectives, the student body, 
the ''open door", the needs of the economically and educationally 
disadvantaged students, which are becoming a largei and larger part 
of our colleji?e population, etc. 

Im fart, most of us could use a continuous emphasis on ways and 
nipthnri; f>f ir.iproving our teaching effectiveness, keeping up with the 
Iatr*^» r orhint> 1 oj»i cal ^levelopments , etc. 

52. A «ierl»?s of sperialized workshops, instructed by a specialist or 

spor ! Ji^i^ in vory specific areas (e.g. Creative Writing, AV Utiliza- 
tion, Contemporary Writers, etc.) taught on the two-year campuses or 
It a centrally-located site would be the most beneficial. 

One learns very little about how to be an excellent teacher from 
the bulk of education courses offered. 

53. The two-year college instructor seems more aware of his students' 

nep ls and rr^nrinues to keep up-to-date with current problems and knowledge 
In his field* 
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My ptiiKisiipUy m tiiat the onlv Ul f terciu'o btstwv:t?n a faculty member 
M /ISiAA and one 4t tho •lommunity i'olh>ftc lovel should be research 
intt'iv^t (ui>t potential but iiuore«il), I cManot accept the Idea 
t:Mt wti ^MtolllJ prepare uulividaals for two-yoar schools anymore than we 
e»r-paro ttUMu for University Center;: or tour-year schools. One cannot 
be ovtT.jW lUf u*d to tearh at a two-year Institution. Faculty should 
«:i'iu%» lo two-year In.ui tut ions because th.*v wanf to teach almost ex* 
. lusivelv. i.Wo have taoulty ensa>;vd in research.) Wlille practical 
experuMue in tuachiu^ is viluaJais f believe that education courses, 
ptT ;e. .ifit of j->ractU.tlly im us^ or valuv. The standard PhD, program 
<ii»..»'iid !>e i hail cej so that, in laaifi^n to the ret^earch exporiencei 
•r in llfu of p.ivr of it» siudenii w!\o :ii desire could engage In teach* 
l'^<^^ i.i 1 the acquisUioa or teachia:^ iklUs (overhead, tape casaettei 
roa. u:.*.' r and vldeo-tapt?) • 

-r. '5 jp^e to '-'^ufe^st Ions 'rj7'39: 

• ■ , The pr.>s;t.im offi^red to student.^ at St. ito a few years ago who 
VI. i graduated from a tv)nunui)Lt7 coliege and had X years of experience 
r: iiJ I lot of .nerit ir m*' -^yt^^. 

•/i*!, [ reel this would help ooaanunity college infJtructors who do 
h.^ld I iegree in education. 

Mv. Again, U nav help the person with no formal training in 
e i'»t! .If Lcn . 

tvrel c uiT four year schools shouM be. involved with more laboratory 
work (-^h.t'ro '.cudenls v:an upply a ''hands on" approach). L eave the 
^-e TV leve! to res:?archers at tue doctoral lovcl, 

r*T ii.c^'re^ted in a ?hD. nr./>k?ram for a two-year college that I could 
itL^^ai on a parttirn- basis and work on related things that I'm teaching. 

A'vTf-yer woril ''teacher** appears, 7 have substituted the term 
>tirst« lor** , tor that is what f *ni doLa>». 

v^ '^J?. /'V^' specific course at .thlf; point. The difficulty I've 
^»n.:t)unrf-rod with taking additional graduate courses is the time that 
it.ey ire ortered — ustially during the day. 

:oo, our school does nnt provide time for persons on 12-month 
'' Mtr i. r CO enroll in .day courses. 

"wo-v^Mr . ol i..»i;e teachers should be: 

•\» V'!; jir-.-parod at che first two years of mathematics as any 

^le -ih >ul'i be a t'^aj;);?r; hi<»,h Siihool teaching experience is 

I. Pro: oq':i'rjnal exner fence, for nie ind my colleagues. 
♦ . i.onMn.u.i?, rriijr.jtiou *ri a mu:^ ? tor a teacher - if not through 
-i'^<».irch, rhen through cour^»'w:>r!< - 

•v'.-7f'ir . oi i«»^e •"^arhfna; ^hotiM t rT^.i?:eil as a specialized area. 

r. 'Jii.ilr .>r- - )nr-vcar •>> 1. 1 o/e/Un I vers I ty level is 

i ; f ''v^r^'n^ , ' <:\ou. r have had t.io'^e experiences. 

r wotiJd !:<f to see a GregR Merhods ^inference on campus. That confer- . 
-»n.>» -r «»liilUr workshop jh^ohitely ihp only thing that would 



62t Instructors ! .)0 N K K D courses and enUghteniBfinta on what's going on 
Outside of titeir own little cubbyholes* Also t though, I think that 
ADMI N I S TRATORS should be rec^ulre d to keep^up on the latest develop- 
inentA and changes In the two-year college for two years, but I'm 
already looking for a new Job because I am SICK AND TIRED of seeing 
idea after idea and program after program defeated for utterly 
senseless reasons from utterly senseless administrators. 

An alternative oo tenure also needs to be worked out. It makes 
people too secure^and lazy. They teach in a rut. 

63. It would appear that Buffalo State is up to its well-known and long- 
practiced efforts at empire building;, (i.e. feathering its nest with 
identities, programs, curricula which other units of the State 
University don't want, can't perform or are too ivory-towered to 
even consider.) 

My question is — where will Buffalo State recruit the kind of 
fcicuUy that it ostensibly needs if it is to offer the kinds of 
couraes and prog r ams so broadly h inted at here in this questionnaire? 
CertVlnirthe ruiT-of-the-mlU , Iconoclastic, reading, research and 
publication-minded ivory tower resident that now so frequently inhabits 
the SUNY and SUCB groves of academe is eminently unsuited by nature, 
attitudes, values, preparation and experience to serve as instructors 
of Junior college teachers! These Masters of posturing pretense, 
oracular frowns, holier-than-thou attitudes, patronizing comments 
and snooty putdowns arc precisely what altogether too many of us have 
alre ady been subjected to In the process of acquiring a hundred-odd 
hours of graduate study. God deliver us from any more of that! 
When you have a recruited or graduate faculty which has been properly 
parboiled in the caldron of Junior college teaching experience 
(.several years of it!), then (and Mot until then) get in touch with us 
again! Until then I suggest that you arrange for early retirement 
for as many of your administrators and full professors as possible! 

64. rt is my personal opinion that, in professional or technical courses, 
practical experience is much more essential than academic achieve- 
ment. The ability to demonstrate how theory is applied in reality can 
only he developed properly through practical experience in a specific 
field- 

63. r» My J;reate-$t need is in tnree areas: 

1) Sr.nimer employment in an industrial setting related to my 
i) "r:i;pat Lonal disclplLnti to make me more knowledgeable in my field and 
zo koop me cibrea.^t of trenJs and developments — related to college 
proi^r i-n for ^rad credit. 

Z) "If-ed for joint participatory (see #34) seminars to discover 
T.oro f r-?rt i ve ways to update curriculum offerings and to attract students 
>: ill kinls to the techniral occupations (assuming the need is present) 
in-IsiiMi^ '^R projo<ts. 

J) Workshop-; rf;<ardlrig 2) above — pilot projects, research pro- 
*;-*rf:s» ^lata j2;athori ni^,. 

r . There is a g^reat n^ed to educate college administrators and staff 
wirh the realities of the latter quarter of the 20th Century regarding 
community college goals, trends, systems, students and good marketing 
techniques I 
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66« Most of the {inglUh teacheri) at tfils campus are stlU trying to 

teach in the more traditional methoda they themselves were exposed 
to in their undergraduate and graduate courses. We all need 
guidance In getting more materials organized and taught at the 
actual levels where all students begin. 

67. It would seem that this survey Is designed to determine whether a 
special curriculum should be designed for two-year college teachers 
tn "education" almost on the high school model. What Is needed » on 
the two-year level. Is solid foundation In Individual disciplines 
whl»'a would benefit the students rather than a lot of education 
courses . 

WiHt is needed, on the two-year level, is a program whereby an 
experienced teacher could earn some sort of a EdD. , D.A. , etc. 
which would take the Individual's problems into consideration and 
give some credit for work experience at the junior college level. 
The average teacher is generally male, white, married, employed, over 
30, etc., etc. - which would make It almost impossible under present 
rules to attain any sort of a doctorate. Some have, in desperation, 
either "purchased" such degrees at Essex, England. Padua, Italy, etc. or 
have either in good or bad conscience gone to unaccredited InstitutionSi 
e.g. Lawrence, etc. It would seem a spoclal doctoral program should 
be initiated for the Junior College teacher and administrator. Many 
have up to 200 credits, years of experience, etc. and are still either 
«m the Bachelor's or Master's level. Others who have suffered the 
tlran, pain and expense have ended up bounced because of not being able 
to play departmental politics, inability to give up their salaries 
ind jobs (especially now) to continue their work toward advanced degrees. 
This Is what Is really needed and not more "education" courses, per se; 
especially those taught by persons who have no experience in the 
' junior college scene. The situation Is further complicated by the fact 
that UB has a virtual monopoly on doctoral degrees from Rochester to 
Cleveland and Toronto to Pittsburgh. 

68. Resident requirements for doctorate degrees make it extremely difficult 
to attain. 

69. [ would like to see much more freedom in the ability of two-year college 
instructors to enroll In four-year college courses which they would find 
uspful in their particular teaching situations. 

cor example, I felt that a course In Parisltology , offered by BSUC, 
, woMlrl have been very useful as preparation for a course I was to teach. 
ii.,w<.vpr, when I tried to register for such a course, I was told that I 
wt)ul<i ;iav« to first apply to the Biology Department at BSUC and be 
arcepted r'or a Master's degree program in Biology. Furthermore, the 
dearlline f.^r -ippl Icatlon was three months past! (This was very early May 
and ^he summer course listings had just been published.) It would seem 
rh ir the four-year Institutions are not making an adequate effort to 
sprvle-e the. needs of two-year instructors - who may want an enrichment 
^rog^rum nther than a formal degree program. 

70. I hope for the Criminal Justice ctirrJculum to be expanded to the Master's 
level At SUCAB. 

71. Best timing for course work is during summer vacation periods and these 
qhoulH be workshops on campuses of the two-year college. 
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72 • iimj^i - I agree that the Ideas mentioned are good but the 

questions ^eem loaded. [ don*t feel I need a course to teach these 

fiyA^JL^>^PA. * l^r^^^ ^ I f^^l prusont ly-of fered courses In my ovn discipline 
are not uHeful. 

c^uea t ioa J9 - I don^t know what an '•in-servlce" course ls« 

73. Ah a librarian, I am faced with finding materials suitable for the 
disadvantaged and/or slow and/or remedial student. I would like to 
have a workshop dealing with book and non-book materials that would be 
both useful to librarian and teacher. I am also interested in any remedial 
courses that may be offerd this coming semester (summer). 

74. Of more benefit to both myself and my students as well as other faculty 
members In my department who have expressed the same ideas, would be the 
ability to obtain sabbatical leave to go out and work in offices where 
my students will later be applying what they learned here. 

75. In any of the proposed courses, tuition should be waived or paid by the 
two-year college. 

76. The questions from 25 on seemed loaded. I basically think there is a lot 
about teaching/students, etc. that I do not know but I am not convinced 
that these areas are things that can be taught in an education course. 
The Implication In the questions was that they are teachable subjects. 

I would and do welcome the opportunity for discussions with my colleagues 
on many of these points. 

77. I feel all people teaching at the two-year college level (and four*year) 
should have basic teacher training (methods, testing, etc.) as well as 
work experiences. These should be updated periodically. 

78. Occupational training and updating are more essential than professional 
training (teaching) courses. 

79. There is already a proliferation of meaningless courses that teachers 
take to accumulate credits for Increased pay. More would be nonsensical. 

80. This survey largely Ignores the service staff of this college. 

81. Buffalo State trying to establish system similar to secondary teach- 
ing on Junior College level - feel this Is wrong - education courses a 
W'i.«)te of time. Experience more valuable than methods courses. Shouldn^t 
hire on h.isiq of education preparation but on discipline area. More 
'li'ir ipl inary courses offered (should be hlepful). 

82. ^{.^•f^^'^P • As long at; these courses are voluntary. 

83. r have attended some of the workshops when I was at Manpower and I found 
rnem vprv bpnpflctal. 

Npces<)ary to emphasize individual instruction where teacher can 
design his own instructional units to fit the needs of the students, 

d4. The trouble with two-year colleges Is that many of them are four-year 
college oriented and two-year college oriented. 
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Hy eUucddon background courses were nut rigoruua enough. If I 
Were to take advantage of additional courses » I would expect 
them to be more rlgorou$i. 

Incorporate a faculty to handle students with problems (verbal, 
etc.), counseling problems, setting up curricula, Identification 
of problems. Building a curriculum course Unking both theory 
and practice. 

Faculty needs direction or guidelines to Implement their 
ideas - how to change Institution from bottom-up without political 
confrontation. 

Futurist Ics as apply to education - two-year Institutions 
applications to future curricula. 

Need for specific Interdisciplinary courses (for example: 
sociologists who know about welfare programs, etc.) Need someone 
to help establish viable community service courses - how to 
plug In theories of community services into disciplines now 
teat^hing. 

Courses are to be multidimensional theory and practice (would 
take these courses). 

r had a Vocational-Technical program at State. Very rewarding 
experiences. Would be willing to continue this at State (upgrading). 
Willing to take a course every year or two. 

In-service course helping faculty to communicate on an ex- 
chnnije of Ideas would be helpful. Could be under another pretext 
but these courses tend to open up communication. 

Any courses offered should pertain to one discipline. 

t feel teacher preparation courses are bad - I don't know if train- 
ing a person to teach at the two-year college level will help. A 
good teacher is an enthusiastic teacher - not his training. 

rne Doctorate of Arts approach with emphasis on teaching the 
discipline seems to me most appropriate for two-year college 
<che rs. 

Provision should be made for competent assessment of teaching skills 
and remedial courses be required for continued employment - when 
indicated. 

r feel that the same preparation for the two-year college teacher should 
be the same for the four-year college teacher. 

: fppl that Miijrh School teaching experlonce is of great value to 
r wfj •.•<?.ir ' tr*arher5>. 

There i .=? re-il need for work experienr.; for community college 
rei'hers. The availability of sabbatlral tlmo just doesn't fill 
the need, fc would be nice to have a work -study program for teachers 
in their own fields! The worth of my ten "years "teaching is no more 
valuable - less, mayhe - than my three year's work experience. 

f hope things improve the educational process. I hope it will 
chfliirf^' - even though t use behavioral objectives, I don't always 
have a way of checking. 



96« I) TtiU should be cuordinated through the region • for examplot 
Brockport • 

2) Academic knowledge Is In subject area learned with Intent to 
be taught » preceded by four«*year college teachers la probably 
more Important than a claa.slcal education program. 

3) Four<-year colleges need a phllosphlcal change; first » need to 
work together* not four-year colleges as a big brother. Need 
good teachers at all levels. 

97. /\nv ln*Bervli:e programs should be financed by the local institution 
such as SUNY or you are not going to get any population* 

98. How about tuition waivers? 

99. Since our s^alarles are not related to graduate hours eataed, I would 
like to be able to enroll In graduate courses wltliout payment of 
tuition. Otherwise, we assume the total cost of improving our 
effectiveness as Instructors which. In turn, benefits our institutions 
and studiMits but does not produce any tangible benefit to ourselves* 
[*m willing to put thne Into Improving my teaching without re<- 
celvlng direct compensation » but not when it also costs me part of 

my income as well* 

100. Would prefer an educational (teaching oriented) doctorate program 
or some other degree beyond the Masters with an emphasis in the 
major field of interest. 

101. Grant tuition waivers 

Re: Mew programs (//37» 38). The field is already crowded. 
Large numbers of new teachers without sufficient Job openings will 
work to advantage of employers. 

102. Anv workshop for two-year college teachers should be planned and 
v*()nducted with two-year college people sending as consultants » etc. 

^» 

103. Under the pre»;ent guidelines for "tuition waivers'* (especially at 
SU^;YAB)» it is nearly impossible to obtain such financial aid; 
thusy r (and mciny others) lack the cost of tuition and incentive to 
further our education. 

The cost of commuting (gas» babysitters » etc.) plus tuition and 
hooks has placed further education for me as a luxury item to be 
passpd up temporarily. I would like to get an advanced degree in 
voc .If Itjnal education* 

104. Mofp to bo done In the area of Career-Vocational Development. 

105. ';M*»stft>n J'4 - Sperlflc topics fn Health Kducatlon must be completely 
nf»w .in'l/i»r innovative approaf^hcs. 

106. I riifnk a proi^ram at the doctoral lovely allowing a student to devise 
•MS )wn prci^rrim, would be a ijood thing* 

107* Thej^e r^iirse^ and workshops alwavs sound tjood in theory but invariably 
r.t|rii <i«it , In ra' t, to be doaflljf dull and useless. I don't know the 
answ#»r f>iir that is why I prefer to take courses out of either the 
sociology or education field. K<lucatlon courses especially are un- 
interesting and boring. 




108. £ feel that a teacher that has not obtained a PhD. or PhD. level - 
should be attending claaaea In hU or her discipline - for ekanple, 
i^olog/ not Education. ;\fter a person has satisfied this goal, he can 
relate ic to strictly E ducat Io n courses. Of course, this depends 
upon the Individual's undergraduate training and present teaching 
aucc eaa . ~* 

109. The questionnaire has many built-in blapea in the "I need" and 
"I feel" sections. For that reason, the closest response to the 
questions 22-31 and 37-39 la at variance with my true needs and feel- 

110. Provide tuition waiver?. 
Provide instructor internships. 
Cut out education ctap courses. 

VtHlr. ceachers to master their discipline and not their textbooks. 
Train teachers to set up end-of-courae goals and rationales Instead 
of onJv disjointed unit goals. 
Tram interdisciplinary teams. 

111. Kxcu.se the preponderance of Mildly Agree. I would strongly agree on 
ill point J If only: 

1. r could be reasonably sure that my highly specialized skills 
w.5ulu stLll be :n demand In five, ten or twenty years from now. I 
h^ve heavily Invested in my education In time 'and money, yet with 
pros;r-i:n ret rent:hraent so common in every aspect on every campus, I 
woulJ hare to throw more good money after bad. 

2. r could feel that higher education courses completed success- 
ful Iv would never be used punltively against me were I retrenched and 

r were to seek employment elsewhere. Age and overqualificatlon are 
two of a teacher's most serious job liabilities, an unbeatable team 
working against you. (Quotes from employoient agencies.) 

3. There were some sort of tuition waivers. In this age of 
future shock and changing student fads. I need as much economic ad- 
vantage as I can get. 

112. If you're thinking of starting new programs for two-year college 
teachers, forget it. There's no need because there aren't any Jobs. 

rf you're thinking of sending retread education professors onto 
our campus, forget It. We alread have them. 

We could use some solid professional courses taught on campus by 
t >p professors, e.-jpeclally the kind that will keep us up-to-date on 
our fields. Only the best will do on your program or it will sink. It 
m,iv sink anyw.iv because few people have enough time to attend classes. 

IIJ. I) r f.rorer nor-j titue on learnin« and updating Information In my 



» 
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Vtm -nv i.r--:..T.r student load (!5 contact hours, UO-150 students), 
n '»verv:iel.wj s'.nply with ko-ping current with my courses. 
i, Anything :hit vould he shoi-_*-_ (one or two -day workshops) and 
r/.^/'Mr/iJ fde-.N;nst rat ions, handouts, applications In small-group set- 
rin^H/ wouJd ielp ■vp most. 

'y While [ an <.oncHrned v:ch r^riiods , [ am tnore concerned with keep- 
;a< ap-co-(iate in Psycholoa;/ and related discfpllnes and would even 
prefer « short Indepth workshop on latest findings in psychology. 
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3) (n other words » I am overwhelmed with my work as it la - only 
something furthering my ^skills dlj^aot 1/ would be worth my time. At 
present I [*m not Interested in theories and abstractions and philosophies 
of education, Interesting though they may be. 

6) I could only take such courses, workshops, etc. with a tuition 
waiver* Would not think of enrolling otherwise! 

114. 1 view this questionnaire as an attempt to find out which programs, 
or, If programs should be instituted to help develop two-year college 
teachers, l am still at a loss to determine what a good teacher is, 
and thus am not sure what programs should be offered. If there is an 
objective criteria for a good teacher, (i.e. what constitutes good 
teaching or effective learning) 1 would like to see it published 
•lome t Ime • 

115. Our educational system Is not capturing the real interest of the ^ 
students. We should find a way to start from a given area of interest 

of the student (In most cases, a work-study experience) and only open 
up options for more abstract studies. 

116. In-s(*rvlce courses are regularly offered at our College by SUC Brock* 
port. When they are offered, they should be taught by people with 
community college (fulltime) teaching experience. 

117. Becruise I've had no Education course. I might profit by some. I 
wouldn't want credit. Pd want them on campus. Perhaps courses on 
instruction on the two-year level. Don't want broad theory courses. 
Something on Instruction techniques. 

118. [ hatt* these - they don^t reflect true opinion. Needed at this level 

l:i release time to take these courses. 

119. Huff ilo State should be^ln degree preparation for Business Education 
teachers (students should be able to go to Buffalo State), graduate and 
underi^raduate . Not enough business teachers available. Can get 
students from here If more Information on Environmental Program. More 
informative for transfer for business areas (Caudell). Buffalo State 
center for community college teacher preparatory pr&gifam. 

ff 

120. [ wnwld like to express a disinterest in methods courses (traditional) 
t itr^hr It f.iiir-vear colletie*^. I^m interested in methods courses - 
;>«»r'i wor>-iMops - on «ite to help you deal with the problems you face 

n\\ Mrrpru wjrh rearhins^ rosnon« ib i 1 i t ies . 

121. : think there are a lot of faculty ho re who would disagree about the 
role or fhls in-*t i tut lon-ml N/^e as opposed to a reclamation place for 
^ serond rhan^e for people the system has given up on. Students don't 
know the role of this Institution either. Some resent the others for 
being lazy or not work-or lencod. 

There Is a feeling here that the administration Is unresponsive 
to the needs of students and I'actilty. 

Some program for administration Is not a bad Idoa. 
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122* The major problem In CtMcliing at a two*-yuar ooUok^^ Ih time» not lack 
of iileaa, SometimeB budgetary const ralnts* aido Impinge, but never 
as much as time for the development aiui implementation of ideas. 

I23« I am quire interested in methods of uullvlduallising instruction - 
making titudencs as far as possible independent. 

124* I'm looking; for a good DBA progam la the Western New York area. I'm 
new this year, September 197 J, and rocelved my MBA in February , 1973. 

125« I'm nut r<Mllv co.W^Aued that peisonncl at a ur.ivi^rslty can pontificate 
about the problems and doviisioa?; tiiat I nusc make euoh day. However, 
I do ft>el thai articulation meetin«;s/conforenoes are useful. 

126. In an uver-oducateJ society^ a great number of ptfople desperately 
nt'*tsl ijalntui en^ploymenc or at least purposeful erapioyraent of their 
r ileal. Make sure that yau serve t,he needs of community college 
tt»a.:ak?rs, not your own individual psychological motives or vested 
interests of yjur professional specialty alone. 

127. Need oour<;os in discipline w!iich would blend theory and practical 
applic itlon needed by coramunlty college instructors for evening courses, 
siiralnars and community workshops. 

128. I think the intern program at the two-year college level is Invaluable 
tor the preparation of the twu-year college teacher. As well as the 
at i li.^ itior. of faculty which are experienced by having worked at the 
two-year college level. 

129. The free time I have now is almost non-existent; please leave me 

alone to use It as I wish. 

Sug^ge^^t ions ; We live In a '^peeking order" society; beginning 
teachera need straight from the shoulder advice from experienced 
tea':hers on how to survive mean teachers and mean students. 

My answers may he ''offbeat" but mine are backed by almost 
40 years of experience In teaching and industry - and you asked for 
my opinion. 

130* In regard to what <"ourses should be offered - personally « I would be 
most likely to take courses In my discipline or related fields. This 
Joes nor mp.^ai that worksliops on edMcational matters couldn't be helpful* 
Mv raetliD.ls are more opn?r-onilcni and tte.ired to the Individual than many of 
my c.) i amies and F don't feel the need to learn more about this method 
but Derh.ips ^oir.e of fhem do. 

rhp LA:w riling that need- t.o be done Is for a professor from Buffalo, 
wlio hr; ruwer a conruinir / :'()I1ej;e, to explain to us how to teach 

Ve .ire not tC'tally i-^nlatot! iiere. 

^•ri».ip^; vor>^!inp^ on and i ^-vi ,i 1 , etc. (but we have a media staff 
• 1 ''\fm* t. kn»)W. 

1 i /p h.*ar'l part time ^ir iduato study l.s dl^icouraged at the 

.;radua;e ^rhool^ wifhin re of here. This certainly makes it difficult 
ror cho^^* ot \iH whi) wi.sii to ;<eep up with new devuloptrents. Perhaps just 
opentnj? up the alrea(!y existing courses to us would help. Certainly, 
anvth(nKh«>ld on campus here vouM be convenient, but some of us would drive 
to ftuffaio for a summer or evening course If there weren't discrimination 
against thp "parttlme" student. 
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I3i« ^ Htrou^ly fetM that mont ^raduatu level courseB in education ( I have 
attetuled two blg<«>name unlvernit ten) repreHent the moat unintereBtingi 

uHoless and banal offerings la Che world of academe! 

I32« Our ^oograpUical isolation coupled with the number of hours our work 
commitments entail makes commuting to a four-*year school a hard&iiip« 
Ln«.4ervloe or In-house courses carrying graduate credit would be greatly 

appreciated. 



133. 



My uxpertencttJ with this sort of thing at SUNYAB wore not good* I 
taught a course for a similar program. For my own part, I'll do my own 
self-development. I don't set* a need for this sort of thing (training) • 
I think rather potential teachvrs at this level should take courses 

in thi^i academic area. 

134* It would be alee if we could have In^'service applied Math or Computer 
Si ionce courses through short-^term training. The applied Math would 
help me more but ci'.cre are some of my colleagues who could use some 

Computer Science training. 

133* rt would be nice if you could consider offering some upper level 

courses to the community at large e.g. Computer Science would attract 
lots of faculty here and many of the secondary Math teachers. 

136* rn mv field, you can take someone with no formal educational expert* 
en(*es but with work experiences and some courses offered, they could 
make terrific teachers - nhe courses for these people are what's 

needed. 

Questions //37 and 38 - At doctoral level also - mutually convenient 
for schools offering and potential students pursuing the doctoral 
degree . 

138. Apprei late Buffalo State is concerned; hope something can be done. 

139* I) Greater articulation between two and four-year colleges (transfers). 

2) Council organized between two and four-year schools in WNY to work 
on some of the problems of undergraduates who may have motivational 
difficulties and lack of skills (difficult to teach). 

3) There arc cov.rses that we could teach here that Buffalo could give 
graduate r red It for. Do a better job here. 

A. N'ut r i t ion 

15. Field Biology 

C, ?, i u- Chemistry 

D. Kn^ineer In^ 

M.itliemat ICS 

^A!' i'notild fie Offfft'd In Summer and Some Late Afternoon/Evening) 
Huff ilo -Jt ite ^ivo v;raduatt? credit - given under name B.S. but 
*: luj^h t nir> . 

♦ / Greater use of T.V. courses f video-taping) . For example* send out 
to OMT srhool taplnj^s from Buffalo as a courses offering. 

140. One problem here Is logistics. Wo are very isolated; there Is nothing 
beyond MS at Fredonia so I would have to go to Buffalo for PhD. - most 
people here do have a Mo already, so logistics Is really a problem. 
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141. 
142. 
143. 

144. 
145. 

146. 
147. 

148. 

149. 
150. 
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Most of the graduate cournea r'va taken at Brockport in PE have 
been a waste of time. I have little respect for the teaching 
ability o/ many of their professors* 

My renponse to Que^itlons J 3^ 24 and 25 is based on my experience 
as both teacher and student - that most so-called "professional 
education courses'* are Just nonsense and a total waste of timet 

Would like to :^ee courses offered at two-year college^ leading to 
Bachelor's dej^ree that would be accepted by the State University 
system; teachers at two-year colleges find it difficult to further 
their education because of teaching ootnraltments at night. With 
courses offered ac the two-year colleges (where they teach), one 
might be able to fit a course into their teaching? load. 

If you continue co think of the two-year college as a different 
creature from the university, It will become different - a monster 
offspring of high school. 

A lot of what you seem concerned with (and I might add admirably so) 
is largely a matter of: 

1. Motivation of indivudual teachers. 

2. Encouragement of administration (without being purely pushy - 
you'll always get teachers saying, "They're not going to tell me I 
h ave to take this course!"). 

3. Atypical education courses - I wish the few education courses 
I'd tatcen over the years were as exciting and as much fun as some of 
my Biology courses; one was interesting, the other was a mixture of 
drivel and rot. 

4. TI.ME, TIME, TIME. 

My area is very specialized and I don't believe that your plan could 
offer such training. Knowing my subject matter is more Important 
than mv being an "outstanding teacher". I can't deal very much with 

theory; the results have to be there or the area employers Ignore the 
graduating students. 

We are not talking about two completely different programs unless we 

have separated career-oriented two-year terminal programs from four- 
year college programs. 

The two-year college should cover a wider scope of individuals 
desiring more education. 

1. continuing education - non-college course 

2. career programs 

3. college courses 

Tf^arhlng techniques will differ for 1. and 2. as opposed to 3. 
Do you feel teachers In four-year colleges need education courses? 
r wotild be Interested in seeing an education course with some value. 

r really feel that a 'lister teacher should have the maturity to continue 
his own growth and select his own path. We don't need more "canned" 
coursps ! 

Why no neutral answers? 

Time of offerings and location of titmost importance. 
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151, Two-year colleges need faculty preoareJ at the Master's and Doctoral 
level.<i. 

There seems ro be a surplus of the above In many areas (excepting 
health areas). 

I would encourage continued effort to develop graduate programs 
In all of the health sciences. Programs might Include cotiq)arat Ive 
course in philosophy, objectives, organization and student compoaitlon 
for both two and four-year programs. 

152. Transportation should be made available If courses are to be offered 
In the Buffalo area. 

1S3« Such a program cannot be the same educational bullshit that is tradition- 
ally dished out In teaching programs. 

It must be taught largely by good teachers of subject matter other 
than educat Ion . 

If an education professor can walk on water and raise the dead* 
I would consider allowing him In the program. 

But I will not tolerate another idiot preaching with the verve of 
a True Believer the latest educational theory or fashion. I've seen 
too raanv of them come and go. Keep it practical, down to earth for a 
change . 

154. People like myself who are subject-matter prepared and oriented would 
do well to broaden their experiences. I feel that oftentimes I am 
disappointed at Administrative decisions at the collegewide level 
because I do not have the understanding of their decision-making 
machinery. 

155. I would value the compilation of data reflecting the results of this 
questionnaire. 

156, Wliat do you see as the essential difference between a two-year and a 
four-year science teacher? Perhaps the opportunity to do research 
and publish? 

157, Definite need for a Doctorate in Education which would include subject 
matter In a particular discipline In a broad sense rather than the 
typical degree which leads to specialization In a narrow area. For 
exrimnle, a« a teacher In Mathematics, It Is more Important at the two- 
veir r()lle8;e to have a broad appreciation of Mathematics and related 
courses In I'rlence, Tests and Measurement, Psychology of Learning, 
''lomptiter -jnd .Sociology. 

158 . r,ori Knows there Is much anyone who pretends to be an Instructor can 
Ip.im. Miiwfver, having been Involved in education as a student and 
tearher for 21 years, I am skeptical about most material dispensed by 
educational "authorities". I know the free school scene; and, unfortu- 
nately, I see the economics of education Interfering with the stated 
pieties, most of which I believe in. So I have a wide-ranging experience 
in the educational biz. But until educators have the courage to say to 
a person, "School Isn't for you right now.", or "This is a needed skill, 
but only for this one company. Do you want to paint yourself into a 
comer?". That's when I'll say they're doing a complete, correct Job. 
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Xi9. ^ suspect an undertone ot well regualtewl '•required" education courses 
U Che offering. Two and four-year Institutions are identical in 
comparUon of faculty where curriculum mesh - all afudents come from 
the same high schools and the .irtlflcial distinction regarding the 
character Ibt Lc** of student bodle^i should not be fostered by ''required 
i^ourses for teaching at a community college'* being taught at or by a 
four-year In?? tltution. 

160. I have shouted from the rooftops since I have been here that in-service 

coursetii ought to be taught on campus in Education. 

I woul! like very much to have my instructor take such courses 
here on campus. 

161. truest ions <^25, 26, 2 7 and 28 iieem to b« needed by many of my colleagues. 
If I h id .'onf Idence that courses on how to make teaching more sensitive 
and relevant to students would be uffered, I would indeed enroll. 

Perhapj f am beln^ selfiiih and/or short sighted, but with approximately 
120 stude its/semester and four preparations, I feel that a maximum 
amount of time must be sp^nt on ;^ettlng ready for my classes. To this 
end, r am much more interested in subject-related course work along the 
ilnas cited in jSf35. 

Generally, I found Education courses (Curriculum Development, 
Techniques of Evaluation, etc.) helpful but boring and time-consuming. 
Often, I just don't have the time. I feel PRESSURD with course-related 
work. 

*M^o, t feel that I adjust well to my students' needs; my teacher 
evaluations Indicate this. But with the students, there are often tines 
vhen they should be more concerned with relating to me and my methods. 

163. Mildly Dull. 

'•S'fTl^S.l^^J^^^. * ^ strongly agree. The faculty must know what the purpose 
of the two-year school is - what is our unique identity and how this 
purpose should relate to roles. What we don't need is a MS in community 
education. We don't need external certification. We need minimally 
courses In educational techniques. 

165. 0;ie?i tL' ?n ^/3 7, 38 - I do not believe that teaching in a two-year college 
is that different that there should be special attention in the training. 
If there Is solid foundation In teaching methods and subject matter » it 
wofild be the Individual's choice if he taught at that particular level. 

166. S*>o4 experience plus educational background. 

167. rr.iiniri< of a teacher while In college Isn't as Important as training 
w^ilf vou are •> i th^^ job. 

168. Cert if irate or advanced degree by taking graduate courses on own 

'tis Ipl trie • other than Masters or Doctorate - as incentive recognition. 
Tr.-servi.e Hpe*- If Ically for Mathematics teachers (also appropriate for 
high school ti^achers). 
Publicize. 
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169. NEED: 

Graduate degree program wholly designed by graduate candidates 
(subject to school limitations). 

Like concept of Doctorate of Arts. 

Like to see use of module basis for instruction - shorter periods 
of time. 

Course designed for community college classroom teachers to create 
current awareness and understanding of administration - management 
practice • to develop empathy with administration - perspective. 
Useful courses were: 

Adult Psychology In the Classroom 
Re. urn to Education Institutions 

I70« Team advisement /counseling package in communications media to help 

faculty become better advisors. This could also apply to other areas - 
fine arts, music, etc. 

Faculty exchange programs to show students and faculty equivalence 
of Institutions and content at two and four-year level. 

Seminars or or discussion groups between comparable faculty groups: 
Expectations (topics): Research?, Competency?, Discipline? - 
Bring la high school teachers for socio-psychological discussions. 

i71« Small f;roup workshops are helpful. So are AV utilization and program 

development (audio-tutorial) . 

In-service workshops for utilization of facilities presently available 

on campus - use of technical assistants. 

Need for individualization of instruction. 

Workshops for Involvement rather than theory lecture. 

172. Laboratory research is needed in the area of Chemistry as a prerequisite 
of teaching In this area. Colleges need students. 

173# The Idea of emphasis on teaching at community colleges Is Important. 
Ic Is a different situation because It Is a" Teaching situation, not 
research-or iented. 

174. r would like to see "Mother Institutions" stop looking down on community 
r.niie^QH as being Inferior and full acceptance of all degree programs 
r rom rommunlty coUege.s by the "Mother Institution", so that graduates 
from community colleges do not have to take another 90 hours in order to 
i^t lin a -ie^roe. I seems a shame that we have so-*called "Mother Instltu* 
r ions'* r:?ht it our back door, but we have to send our kids south, etc. 

th^ir all their credits will be accepted* (Buffalo State is O.K., 
r^Mt !;3 very bad.) 

paKDIcrrON: The day is coming when the first two years of college 
will Ht a rommunlty college - upper divisions will be running upper 
levels. Masters and Doctorates. 

l^i. l.onk at curricula. Check to see If they mesh - from both places. 

176. Dr. of Arts program needed. 
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The kind of study that would be most valuable would be a mutual 
Sharing on the part of inatructjra here at the college - a group of 
inatructors pooling their experience In a systematic way resulting 
In new courses, new variations. But the academic work needs to be 
applied directly to what goes on In our classrooms. In short, we 
have to effectively hook It up with what our students need and can 
handle. 

178. Given the amount of time community college faculty spend in the 
cUsaroora and on committees, a program to update their skills and 
etfe.-tiveness in the classroom is much needed and warranted. 

179. My own lack jf education courses haan't been a big liability as yet, 
but 1 t?ar. anticlp^ite problems at another level of teaching responsi- 
bility .ind am hopeful that aiy courses in the Master's program will 
provide some answers. 

I'm finding it difficult to make the transition from what night 
be expected of a four-year college student to the understanding of 
the asilitles of a two-year student in an open Admissions College. 

r'd like to know more about helping students with specific 
skill problems. 

IW). I feet that the best preparation is degree work within the area, 
followed by instructional techniques on an in-service basis . . . 
and continuing throughout one's entire career. 

18X. Why don't you send someone to this campus to talk to soioe of Che 
faculty about this quest ionnaire? 

How valid are those questions which require a qualifying answer? 

182. Where the four-year schools can help us most, as I indicated in 

Item *34. is to provide the opportunity to refresh and update our 
subject area without being a degree candidate. An opportunity, e.g. 
to register on our audit basis would perhaps be a feasible way of 
d:>lng this. This could not only provide content but increases 
faculty contacts in the disciplines, which are at present insufficient, 
A iHil opening of library facilities to all faculty at all levels 
would also be of assistance. 

189. I do not believe education courses in themselves contribute to 

teaching effectiveness, other ways, industrial, etc., would be help- 
ful in contributing. 

184. Re^firdlnt;: comments made throuRhout questionnaire. 

I applaud this effort and suggest: 

1) Refinement of questionnaire, allowing 

2) Faculty input from two-year colleges. 

185. r f^el the need for (or at least Interest in) courses relating to 
Mach<»n>at l. s teaching. Science courses for non-science people, use of 
AV matprUls in .Mat hematic s, but t ax not interested in wasting my 
time, r have no need for course credit and am not Interested in driv- 
ing out of the county. Please accept these as honest comments and not 
tho«e of a negative old man. 
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186. Courses as formal credit do not aeem adequate. I would see your 
t* undt ion as a workshop oriented center ' on current issues and 
trends in conmunity college education. Specialization In professional 
areas is essential beginning preparation for minors in techniques - 

of teaching and cognitive style adaptations. 

187. The whole philosophy of the construction of Che community college 
needs to be re-examined In Che llghc of rapidly changing world 
conditions - not in terms of maintaining present institutional struc 
cures which seem to be to some degree dysfunctional. 

188. i)0 many questionnaires . . . . ! 
What foi low-up . . . . ? 

189. My current plans are to enroll in a Master's level course for teach- 
ing In associate degree nursing programs within the next two years. 

190. Get educators out of education. 

191. 1 feel that 2 year college teachers should hold at least a Master's 
degree in their major area. Any specialised course work dealing with 

2 year college education should occur at the post-Master's degree level. 
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APPENDIX D.2 

Administrators * Responses to Open-ended Question No. 17. 



I. Relevancy to current needs* etc. 

7 Nev teaching techniques, new advances In their ocm techniques* 
3# Testing evaluation techniques. 

4. We need some avenue whereby some faculty can go and get sone kinfl 
of credit for courses. Promotion and tenure committees look for 
credit. 

5. Relevancy to technology changes too fast. 

6. Familiarity with current on-the-job business practices. 

7. State of the Art technology. 

8. The scudent-centered concept of learning as opposed to teaching 
techniques. We're into the psycho-iioclal domain. 

9. Techniques to get information to the students; we are humanistically- 
oriented here but in theory stage. 

IG. Appropriateness to theories of learning; differentiate what they feel; 
Important to what's scholarly accepted. 

11. They should know about effective education and teaching of cognitive 
dkills. 

12. vie are looking for ways of utilizing group methods for counseling - 
ways other than one-to-one. 

13. Lifelong learnings of knowledge as well as specific content. 

14. Decision-making skills. 

15. Relevance to objectives of students. 

16. Keeping abreast of current needs » knowledge » technology. Constantly 
evaluating student and teacher effectiveness. 

17. Evaluation of students in clinical situtations. 

la. '<eepine abreast of what changes in four-year institutions in physical 

educat i • 

n. Need for rurrent business practices. 

ZQ. tlMMxarion of education. 

21. Discipline of classroom behavior and response. 

22. Experience In industry and business. 

23. Learning how to modify their present course structures and methods. 
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24. Current needs, knowledge, technology. 

25. Examination of goals. 

26. Evaluation of students in clinical situations. 

27. Management skills (by objectives, budgets). 

28. Personal related matters. 

29. Updating in current counseling approaches. 

30. The need to mediate instruction. 

31. Deepen understanding of psycho-social development of students. 

32. The process of learning and its application to high-risk students. 

33. Creative thought (how to provide situations and materials and 
instructional guidance to make it more effective). 

34. Awareness of changes in career education - keeping abreast of develop-* 
ments. 

33. Evaluation of new ideas. 

36. Instructional knowledge in behavioral objectives. Theories of learn-- 

Ing. 

37« Work experience in technology and business. 
3d. Academic subjects. 

39. Individualization of instruction. 

40. Current trends, creativity and innovation. 

41. Vocational, occupational education. 

42. Knowledge and application of computers. 

43. Flexibility in teaching styles. 

44. Appfopr lateness to learning theory, personalizing Instruction, review 
of Instructional techniques associated with specific educational ob- 
jectives . 

45. Methods of Instruction. 

46. f would like to find a four-year college that will recognize the AAS 
'ienree <4o that we can get good technical people. Community college 
student 4 qtlll have to go out of state, e.g. go to Michigan State for 
Police Science. 

47. More pragmatic forecasting on emerging carets in the I970'8. 
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48. Current needs-trends in health science. 

49. Continued updating with industry. 

50. Closed circuit television. 

51. Relate teaching to student needs. 

52. Understanding and applying learning principles. 

53. Study skills. 

54. Strengthen and support modem languages. 

55. Literature courses needs bolstering. 

56. Students don't respond to traditional offerings. 

57. Understanding general education. 

58. Future curriculur.. 

59. Systems approach to speech. 

60. Understanding current Interests of students. 

61. Faculty needs huaanUing. 

62. Attitudes toward evaluation of students. 

63. Understanding of individual learning. 



APPENDIX D-3 

Administrators * Responses to Open-ended Question No. 18. 



Constant work experience and reading current technical literature. 
Industrial experience. 

Courses (graduate level) closely related to current industrial 
practices. These should be partially taught by conpetent industry 
personnel. 

Urging individual initiative to get service Jobs and use of co*op 
plan with industry. 

Lower work ratio so faculty can improve themselves. 
Summer courses. 

In-service type of course or workshop. 

Workshops or seminars in new teaching techniques. 

Workshops, etc. 

Intensive workshops, new people in decision-making positions. 

Practical *^how«to change my course or approach" type courses and 
workshops. 

We need seed money to free up people with ideas; need consultants 
with experiences In Implementing models, planning timi^. 

Money, consultants, workshops, services, release time. 

In-service education, more opportunity to take course credit. 

More opportunity to utilize the techniques we have. 

I*d like one or two percent of my budget for staff development, 
inrhifliuR reIe.iHe doe, grants for faculty, travel funds. 

In-*»ervlce. 

Changing the curriculum to relate to specific vocational programs. 

Field work experiences. 

Assistance In developing tools for this. 

Conference!!. 
Seminars . 

Stronger administration. 

Higher personnel i#ho agree to certain innovations or merit system. 
Classroom courses « 
Con ferences. 



26. Seminars 

27. Evaluation of students. 
26. Testing. 

29. Measurement. 

30. Hiring of personnel in specific fields. 

31. In-service training. 

32. Experimentation and proper documentation. Too many changes too rapidly 
without proper justification. 

33. Courses in instructional technology. 
3A. Individual study. 

35. Consultation. 

36. Material and group projects. 

37. Courses. 

38. Media centers available. 

39. [ndlvidoal retooling. 

40. Teacher training. 

41. Cadet training. 

42. Re-define traditional academic areas. 

43. Release time for faculty to go to Industry course work. 

44. Seminars 

45. Workshops. 

46. ' fn-service 

47. Acquisition of new staff. 
Restraining of some old staff. 

48. The four-year colleges should accept the two-year students In regular 
programs. Four-year schools should take our Police Science students. 

49. fn-servlce training, instructional climate, encouraging and fostering 
change, making a feeling of security, video-taping. 

50. In-service workshops. 

51* In-service educational programs. 

if « . « 
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32. Seminars. 

53. Workshops. 

54. Funding of sCudy skills programs. 

55. Pre^teaching education courses in college. 

56. Cooperating ventures with industry for faculty. 

57. Test construction-content selection. 

58. Reminder of professional responsibilities. 

59. Regional/state/national consortiums to plot career needs in the near 
future. 
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APPENDIX (M 

Administrative Responses to Open-ended Question No 29 



16. Remedial area is only now being 'come to grips with' - will find 
you have to deal with emotional attitudes and motivation as well as 
cognitive skills. 

17. Selection of faculty will be based on philosophy of individual 
teachers - had to train them. 

X8. In structuring a program for two-year college instructors, I would 
favor a strong MS in a discipline with probably 9-12 hours in 
Kducation additionally would cover the student, possibly an intern- 
ship, a methods course which dealt with instructional (i.e. behavioral 
objective) techniques. Some course in government and policy-making 
at two-year institution in order that they can handle committee 
responsibilities in curriculum relevance, academic standards, etc. 

19. I'm wondering what the hidden agenda of this questionnaire is. I*m 
puzzled by the directions and restrictive nature of the questions. 
We have asked for upper division people to come here and set up 
courses and have had no response. Now I*m thinking because their 
enrollment is down, they (SUCB) might want to cone and do things for us 
Just to Justify their own existence - make them feel useful. 

20. Monies for workshops, etc., improve Instruction, either have to send 
out people or bring people in to improve staff. Provide continued 
growth. 

21. I'd be delighted to give seminars to people who are interested in 
two-year schools. 

22. Articulation is a good idea but not so it's just another meeting we 
have to go to. 

23. I'd be delighted to come up if I can be of any help. 

24. It's a crappy questionnaire. Questions are not worded so as to result 
in reliable data. 

25. I came from teaching in a four-year undergraduate and graduate school 
to a community college. More of education is taking place here. 

26. We need articulation between two and four-year schools which is based 
, Jess on paternalism and political mannering on the part of the 

"*-.oope rating" four-year school, and more upon a spirit of genuine pro- 
fesHional C(5mradeshlp. The latter has occurred all too infrequently 
in my contacts with four-year faculty. I do not single SUCB out in this 
respct t , however, and fully support your efforts to provide additional 
avenut's for Intercollege communication. 

27. '^''5'.«c_'i>n_ - Articulation should concern itself with programs and 

rurr iculura. 

I. Question value of offering masters degree in administration 
for two-year college, except for very beginning level entrants to specific 
areas of administration. For example, registration, financial aids, 
student activities. 
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1. We h«ive the rapport but we ilun*t have enough four-year programs 
that are interesting to our students. Four^-year schools offer a 
Bachelor's degree to our students but not In the technology that 
he's wanned up to, 

2» fiyj?.r^A!^>l«^. " We have an orientation course here • first ten weeks 
of school • guidance as to curriculum. 

The biggest problem we have Is that specific training in agricul* 
ture Is not available In the summer. That's what we need, 

3, No graduate studies In Engineering technology - not yet stabilized. 

4, We have trained most of our faculty In-servlce and putting a lot of 
money into It, In the theories on learning and how to implement 
strategies of learning. The emphasis In SUNY*s on the performer 
(feather) 9 not on the learner (student), 

5, Questions #2 7, 28 - This Institution Is developing two-on-two articula* 
tinn 4n<l I would like to see more of those. We need specific programs. 

6, Some questions leave out or don't reflect the philosophy of community 

•iiIUmv (tert If Irate programs « etc.) 

• 

7, Our people are not going to get much out of traditional courses. We 
>n(>w where we should ko; we need help implementing our ideas. 

« jues 1 1 uns #25, 2 7 28 - Our students do not feel welcomed at SUNY four- 
vear schools, lliey feel they are thought of as PTE's, 

8, University centers may be helpful for many of our faculty to keep 
tbre.ist of their discipline. In terms of the actual teachlng-leaming 
vrore^^^ I feet certain that we have more practical knowledge and con** 
*-ern than universities or four-year schools, 

9, Meed courses for updating* not for credit if>j^ou don't want credit. 
I n -ser V i «*es eire Kood, 

10, Better articulation In terms of student transfer, T*m In a career pro- 
itram Hul if t hoc a good student, I*d tike him to go on and accept it. 

11, Consistent policies In upper division colleges, 

12, ' Require industrial/business experience of all teachers. Oet them back 

to re il it/. 

13, r hope this report is not used for research. We would appreciate work- 
^hop<^ dpvploping studies and variations of curriculum and realistic 
Job counsel ing, 

14, not sure It's getting at major areas - not in my area, 

15, Disenrhanted with programs at four-year colleges to prepare people to 
go m two -vear colleges. In English, they are completely out-of«touch 
with reality. 
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t believe articulation with the high schools would serve our students 
better than worrying about transfer programs and iaage-watchlng In 
the four-year institutions. 

While I speak of professional responsibilities in terns of updating 
knowledges, we also need tine to neet in collaboration within 
disciplines, rather than attending the "nothing" neetings nandated 
by adninistrators. We also need tine to catch our breath. 



2. Greater emphaslH on teacher competencies should be placed 
on Seminars and Workshops (small, short-term, dynamic. Intensive) 
for faculty already employed In two-year colleges. 

3. Community Colleges - generally, except for specialized 
areas have significantly more qualified applicants for jobs than Jobs 
avalliible. 

28. Any program along these lines would be too little, too late. Our 
Institution has stabilized liberal arts going down in enrollment; 
career enrollment up - our need is not going to be in standard 
academic disciplines . 

29. For co-workers In our department, we have more applicants than posi- 
tions. So no need to recruit. If needed, we would send those we know 
who seem suitable to the Department Chairman, whose Job it is to run 

the staff. 

30. Having taujiht at both two and four-year schools, I haven't found all 
that much difference In the standards or students. 

31. To be effective In teaching, a potential candidate should: 

a) have the equivalent of a BS In his subject area. 

b) be determined to be a good teacher. 

c) have a chance to develop his teaching skills in an on-the-job 
s ituat Ion. 

Four-year schools can assist in this by: 

a) having meaningful undergraduate programs with good teachers 
available to schools. 
Specific course areas are not necessary. 

32. We are goini? to have to develop techniques and support services to deal 
with non-traditional populations. 



33. .\nnoyed at elltUt attitude by university. 

3A. fnvolve faculty members In discussions that relate to decision-making. 
Counselors don't necessarily reflect reality. More discussion between 
faculty members. Seed courses In social-psychology, framework of 
(ommunlty college in terms of community. I.e. political posture between 
^late and community. Community contacts and community re lat Ions- faculty . 

35. Oeajree program In teaching at four-year colleges should also be considered. 
Mv pr^yioreixre is for strong academic subjects In education with limited 
irrilnfnK In e'l'r i^Inn courses. 

36. 0»ntart siioiild also exist between the two-year school and the community, 
!• Jusrr', hiisinpss, Ptc. There is more to a community college than 
ii^pner.it infij potential juniors for a four-year school, as implied in these 
'piestions or '-omments. 



37. What is needed, in ray e«4tlmatlon. Is more direct communication between 
divtnon chairmen to hanh out the problems related to this. Course con- 
tent and outlines are our particular problem right now ^s far as p.-.r 
qrtlruUtlon Is concerned. UNIVtK5llY U^ OALI^- 

LOS ANGELES 
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